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EXECUTIVE SUMMARY




inal results from the Georgia’s Pre-K Longitudinal Study are summarized below. The
study followed a statewide representative sample of children (n=1,169) from their pre-k
experience (2013-2014) through the 4th grade (2018-2019).The study was conducted

by researchers at the Frank Porter Graham (FPG) Child Development Institute at the Univer-
sity of North Carolina at Chapel Hill.

Study Components

Standardized child assessments that measure skills across learning domains (by using standard-
ized child assessments, children’s scores can be compared to a nationally representative sample
of children of the same age)

Observations of classroom quality over time that measure the quality of teacher-child interactions
Inclusion of a subsample of dual language learners (English-Spanish)

Comparison sample of children who did not attend any pre-k added in the 3rd grade year and
followed through 4th grade

Key Results from the Longitudinal Study

The largest gains (higher than expected scores relative to the norming sample) were observed
during children’s Georgia’s Pre-K year and 4th grade school years with small to moderate gains
found in measures assessing literacy, math, and social skills.

Initial gains persisted on most outcomes through kindergarten, with scores starting to level oft in
1st grade and then decreasing or stabilizing through 3rd grade, followed by small increases in 4th
grade in literacy, math, social skills, and behavior problems.

A change in standard scores can reflect the influence of school experience above and beyond
the expected typical growth for age over time. For 5 of the 7 assessments conducted from pre-k
through 4th grade, children’s scores were higher in 4th grade than at the pre-k or 1st grade
baseline likely reflecting a cumulative benefit of pre-K and elementary grade instruction.
Children’s language scores, on average, were below the national norm throughout the study.
Scores for children classified as Dual Language Learners (DLL) were slightly below the national
norm in 4th grade for skills measured in English and well below the national norm for skills
measured in Spanish. DLLs had the lowest levels of behavior problems throughout the study.
The child characteristic most strongly associated with small differences in outcomes over time
included English Language Proficiency at pre-k entry, Individualized Education Plan (IEP) status
at the beginning of pre-k, and children’s gender.

Classroom quality, as measured by the Classroom Assessment Scoring System (CLASS) Pre-K,
K-3, and Upper Elementary versions, was in the moderate range, on average; was highest in pre-
k and 4th grade; and was associated with small gains in child skills in pre-k and 4th grade.



Key Results from the Comparison Sample

Children who attended Georgia’s Pre-K Program had better
language, literacy, and executive function skills in 3rd and 4th
grades than children whose parents reported that the child did
not attend any pre-k program (comparison group).These
results are similar to the findings of the Longitudinal Study,
where children who attended Georgia’s Pre-K had higher
scores in foundational literacy skills relative to the national
norming sample. Together, these results suggest that foun-
dational literacy skills, which are a focus of pre-k, were not
obtained by children in the comparison sample.

Study Implications

LONGITUDINAL STUDY OF GEORGIA'S PRE-K PROGRAM = 2023

Overall, results from the study show that Georgia’s Pre-K
Program prepares students to enter kindergarten.

While students in the study are at or above the national
average at the end of 4th grade on most measures, the rate of
growth in pre-k and kindergarten is not maintained in later grades
(except for larger growth in social skills and math in 4th grade).

A key strength of Georgia’s Pre-K Program is building foundational literacy skills for reading.

Vocabulary development is an area of growth for children ages birth to five, but also kindergarten
to 4th grade, and opportunities to support language development are warranted.

While classroom quality 1s highest in pre-k, quality is still in the moderate-to-high range
throughout K-4th grades.

This longitudinal study reflects a deep investment in ensuring that children fully benefit from
enrollment in Georgia’s Pre-K along with aligned and supportive K-4 experiences. The study
also reflects a commitment to continuous improvement through an established state-university
partnership.
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he purpose of this evaluation study was to examine children’s longitudinal academic and

social outcomes associated with attendance in Georgia’s Pre-K Program and to examine

the quality of the classrooms attended. This report covers pre-k to 4th grade outcomes
collected between the 2013-2014 and 2018-2019 school years as well as a sub-study comparing
3rd and 4th grade outcomes of children who attended Georgia’s Pre-K Program with children
who did not attend any pre-k program.

Primary Evaluation Questions

1. What are the longitudinal outcomes through 4th grade for children who attended Georgia’s
Pre-K Program?

2. What factors predict better longitudinal outcomes for children?

What is the quality of children’s instructional experiences from pre-k through 4th grade?

4. Are there differential long-term outcomes for children with and without Georgia’s Pre-K

hed

experience?

To address these questions, the evaluation study included a sample of 1,169 children (139 Spanish-
speaking dual language learners/DLL) attending a random sample of 199 Georgia Pre-K class-
rooms in the first year of the study. These children were followed into 4th grade in the sixth year
of the study. A comparison sample of 333 children (80 Spanish-speaking DLL) who did not attend
Georgia’s Pre-K Program were added to the study in 3rd grade (year 5), and 254 children (57
Spanish-speaking DLL) were followed into 4th grade in year 6.

Professional assessors conducted individual child assessments near the beginning and end of each
school year. The assessment measures covered multiple areas of learning, including language,
literacy, math, executive function, and teacher ratings of behavior skills. For the DLL subsample,
parallel assessments were conducted in both English and Spanish. Researchers also conducted
observations in a subset of children’s classrooms each year from pre-k through 4th grade. In addi-
tion, parents and teachers were surveyed and some administrative pre-k data were used.

Georgia’s Pre-K Program is a state-funded universal pre-kindergarten program for four-year-olds
from all income levels that serves more than 80,000 children each year. Georgia’s Pre-K Program
was established in 1992 and expanded in 1995, making Georgia one of the first states to offer a
universal program.The following were key components of the program as of the 2013-14 school
year when the study was initiated:
Pre-K classrooms were located in a variety of settings: public school systems, private providers,
and blended Head Start/pre-k classrooms.
Georgia’s Pre-K was based on a school-year model with instruction for 180 days/year and 6.5
hours/day.
Class sizes were limited to 20—22 children with a lead and assistant teacher, resulting in adult:
child ratios of 1:11.
Lead teachers were required to have at least a bachelor’s degree in early childhood education
or a related field or a bachelor’s degree in any field along with an approved early childhood
education credential.

Prior to 2011-2012, Georgia’s Pre-K Program provided 180 instruction days per year, but budget restrictions led to a reduction to
160 days in 2011-2012. In 2012-2013, the program year was increased to 170 days and in 2013-2014, it was returned to 180 days.



Assistant teachers were required to have at least a Paraprofessional Certificate (issued by the
Georgia Professional Standards Commission) or a Child Development Associate (CDA) credential.
Program guidelines provided minimum salary requirements for lead teachers based on creden-
tials, with funding provided by the state, as well as minimum salary requirements for assistant
teachers meeting the credential requirements.

Starting in 2011, the Georgia legislature funded a series of studies to evaluate the impact of’
Georgia’s Pre-K Program on children’s outcomes over time.

1. Pre-K Outcomes Study, conducted in 2011-2012, was designed to examine children’s
learning outcomes during pre-k, the factors that predicted better short-term outcomes, and the
quality of children’s experiences in Georgia’s Pre-K classrooms. The Pre-K Outcomes study
included 509 children recruited from a random sample of 100 pre-k classrooms. All children,
including dual language learners, exhibited significant growth during their pre-k year across all
domains of learning, including language and literacy skills, math skills, general knowledge, and
behavioral skills. Classroom quality was in the moderate-to-high range.

2. Kindergarten Comparison Study, conducted in 2012-2013, was a quasi-experimental
design (QED) study to investigate the effects of participation in Georgia’s Pre-K on children’s
school readiness skills compared to eligible children who had not yet attended the program.
This QED study utilized a regression discontinuity design (RDD) and included 1,181 children
(611 children who attended pre-k and 570 children who had not yet attended pre-k). Children
who attended Georgia’s Pre-K had better language and literacy, math, and general knowledge
skills during kindergarten than children who did not attend. No difterences were observed
between groups on social skills or behavior problems.

3. Longitudinal Study, occurring from 2013-2019, was designed to follow a sample of 1,169
children from pre-k through 4th grade, in order to examine the short- and long-term learning
outcomes for children who attended Georgia’s Pre-K Program, as well as the quality of their
preschool and school experiences (see ). Previous reports showed that children had
gains in language, literacy, math, general knowledge, and social skills during their pre-k, kinder-
garten, and 1st grade years. For a few measures (math problem-solving, vocabulary, reading
comprehension), scores decreased slightly during the 1st grade year and again in the 2nd and
3rd grade years. For more advanced reading and math skills assessed only in 1st through 4th
grades, standardized scores also showed decreases over time with children continuing to score in
the expected range for their age.

FIGURE 1. Longitudinal Study Timeline

2017-2018: 2018-2019:
2013-2014: 2014-2015: 2015-2016: 2016-2017: 3rd Grade, 4th Grade &
Pre-K Kindergarten 1st Grade 2nd Grade Comparison Comparison

Group added Group



STUDY APPROACH




his 4th grade/year 6 report includes data collected with a longitudinal cohort of children

from Georgia’s Pre-K through their 4th grade year (see ). In year 1 (2013-14) data

were gathered from a random sample of classrooms and children within classrooms to
examine child outcomes and classroom quality in Georgia’s Pre-K Program.This random sample
of children was then followed into kindergarten during year 2 (2014-15), 1st grade during year 3
(2015-16), 2nd grade during year 4 (2016-17), 3rd grade during year 5 (2017-18), and 4th grade
during year 6 (2018-19). During year 5, a sub-study was started and an additional n=333 children
with no previous pre-k experience were recruited from the third grade classrooms of children
enrolled in the original longitudinal cohort. At the beginning (fall) and end (spring) of each
year, researchers conducted individual assessments of children’s language and academic skills and
gathered teacher ratings of behavior skills. Researchers also conducted classroom observations of
teacher-child instructional interactions each year. Program and classroom characteristics, as well as
teacher and child demographic data, were obtained from annual teacher and parent surveys.

provides an overview of the study activities in the children’s 4th grade year. The

tfollowing sections describe the technical details related to participant recruitment and data
collection procedures.

FIGURE 2. Overview of Study Activities in 4th Grade

*  Re-recruitment of Longitudinal and * Classroom observations
Comparison Groups * Spring child assessments
+ Fall child assessments » Teacher survey of children’s social
» Teacher survey of children’s social skills skills and teacher questionnaire
Children

The original longitudinal sample of children who attended Georgia’s Pre-K Program were
recruited in the first year of the study (2013-14). Parent permission forms were distributed to all
children in 199 randomly selected pre-k classrooms, with an overall permission rate of 73% (3,136
of 4,270 eligible children). From all returned permission forms, an average of six children per
classroom were randomly selected for inclusion in the study.

Districts, Schools, and Teachers

Every fall, the research team began a process to recruit school districts, principals, and teachers
where study participants attended school after pre-k. If the team was not able to get approval
from the school district and the school principal, the participating student was not assessed. In
kindergarten 104 districts, 428 principals, and 793 teachers agreed to participate in the study. In
1st grade, children were enrolled in 104 districts, with agreement to participate in the study and
421 principals, and 748 teachers agreed to participate. In 2nd grade 111 districts, 451 principals,
and 745 teachers from 786 classrooms participated. In 3rd grade 104 districts, 432 principals, and
640 teachers agreed to participate. In 4th grade, the research team obtained study approval from



110 of 117 district superintendents for school districts where study participants attended 4th
grade. From those districts, 394 school principals gave approval for schools and teachers to partic-
ipate in the study in 4th grade. Of the 733 classrooms in which study children were enrolled, 693
teachers gave consent to participate. Participating schools were located throughout the state of
Georgia regionally and included both rural and urban areas. See Figure 3 for a map of the districts
that participated in pre-k and 4th grade. (Charter and private schools are not listed to protect
anonymity of the study participants.)

FIGURE 3. Statewide Distribution of Participating Pre-K Classrooms

m County with Participating Pre-K Classrooms
@ County with no Participating Pre-K Classrooms

Teachers and Classrooms
Children in the original Georgia Pre-K Longitudinal Study sample initially attended 199 Georgia
Pre-K classrooms in year 1 (2013—14), 822 kindergarten classrooms in year 2 (2014-15), 777 1st
grade classrooms in year 3 (2015-16), 786 2nd grade classrooms in year 4 (2016-17), 718 3rd grade
classrooms in year 5 (2017-18), and 754 4th grade classrooms in year 6 (2018-19) (see Table 1).
About half of the Georgia Pre-K programs attended by children in the study sample were in
public school settings (49%) and about half were in private sites (51%). As children were followed
over time, the elementary school classrooms attended by children in the study were primarily
located in public school settings (98% in 4th grade; 3rd=98%; 2nd=98%; 1st=98%; K=97%;
PK=49%), with a few in charter schools and private schools (~1% in 4th grade; 3rd=1%; 2nd=2%;
1st=2%; K=2%; PK=51%).
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TABLE 1. Number of Classrooms and Children Participating in the Longitudinal Study

Total
DLL -
Total Children in o
Study Year e Longitudinal
Classrooms Longitudinal Stud
u
Study Y
Pre-K (2013-14) 199 1,169 139
Kindergarten (2014-15) 822 1034 (88%) 118 (85%)
Grade 1 (2015-16) 777 969 (83%) 119 (86%)
Grade 2 (2016-17) 786 951 (81%) 116 (83%)
Grade 3 (2017-18) 718 857 (73%) 109 (78%)
Grade 4 (2018-19) 754 715 (61%) 72 (52%)

Note: Percentages noted in parentheses are the proportion of the original
sample that was retained in the study by grade.

Classroom and teacher characteristics were collected each year through teacher surveys, as well

as state administrative data from Bright from the Start: Georgia Department of Early Care and
Learning (DECAL) in pre-k (see ). The average class size was similar each year
of the study (about 20-23 children, split equally among boys and girls). In pre-k, almost two-thirds

(66%) of the teachers held an associate or bachelor’s degree and about one-third (34%) held a
master’s degree, education specialist certification, or higher. In elementary grades, this pattern was
reversed, with about one-third having an associate or bachelor’s degree (K=38%, 1st=36%,
2nd=38%, 3rd= 32%, 4th=32%) and around two-thirds having a master’s degree, education
specialist certification, or higher (K=62%, 1st=64%, 2nd=62%, 3rd= 67%, 4th=68%) (see

). The majority (82%) of pre-k teachers were certified by the Georgia Professional Standards
Commission. Teachers reported a substantial number of years of teaching experience on average
(PK=11, K=15, 1st=14, 2nd=14, 3rd=13, 4th=14), including around half this time teaching at
their current grade level (PK=6, K=9, 1st=7, 2nd=6, 3rd= 6, 4th=6). The majority of teachers
were White (PK=67%, K=77%, 1st=70%, 2nd=72%, 3rd=73%, 4th=75%); Black teachers
comprised almost one-fifth to one-quarter of teachers (PK=27%, K=18%, 1st=23%, 2nd=23%,
3rd= 19%, 4th=21%); a small proportion were of Hispanic/Latino ethnicity (PK=3%, K=2%,
1st=2%, 2nd=2%, 3rd= 3%, 4th=2%); and nearly all were female (PK=98%, K=98%, 1st=99%,
2nd=97%, 3rd= 95%, 4th=93%).



FIGURE 4. Teacher Education and Certification by Grade Level
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Children

The final study sample consisted of 1,169 children enrolled in Georgia’s Pre-K, with a DLL
subsample of 139 children. Longitudinal analyses were conducted on the Georgia’s Pre-K sample
to estimate gains over time.

Georgia's Pre-K Sample

The longitudinal pre-k sample included 1,169 children in year 1 (pre-k), 1,034 children in kinder-
garten (88% of the original sample), 969 children in 1st grade (83% of the original sample), 951
children in 2nd Grade (81% of the original sample), 857 children in 3rd grade (73% of the orig-
inal sample), and 715 children in 4th grade (61% of the original sample). At the beginning of the
pre-k year children were 4.5 years old on average and 9.5 years old at the beginning of the last
year of the study. Information about child and family characteristics for the study sample were
obtained through parent surveys in pre-k (see Appendix Table A2). Across years 49-52% of the
sample were girls and 15% Hispanic. The children were from varied racial/ethnic backgrounds
which were fairly consistent across years of the study: majority White (42-53% across years) and
Black/African-American (35-38%). Nine to ten percent of the children had limited English
language proficiency across the study years, and 3% had an individualized education plan (IEP) at

the beginning of pre-k.The education level for the majority (76%) of children’s primary caregivers
was between a high school diploma and less than a bachelor’s degree, with 28% having a bachelor’s
degree or above, and 10% who had less than a high school diploma or GED by 4th grade.

Income categories were identified for pre-k participants and were provided to the study team
from administrative data. Slightly more than half (53-54%) of the children were from low-income
tamilies as designated at pre-k entry as indicated by Pre-K Category One status (which repre-
sented participation in one or more programs including SNAP, TANE SSI, CAPS, Medicaid, and
free or reduced-price meals). Students with Category Two status were not income-eligible for the
programs listed above.

The retention rate of participants was strong through 3rd grade when the study was initially
scheduled to be completed. The study was extended to examine an additional year of children’s
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growth past 3rd grade. Children were re-recruited into the study in 4th grade which resulted in
slightly lower retention rate in 4th grade. Previous longitudinal studies of other pre-k programs
have had similar or lower retention rates (e.g., New Jersey Abbott Pre-K follow-up had an overall
retention rate of 70% in 3rd grade; 65% overall retention rate in Tulsa Pre-K study at 3rd grade;
and 36% retention rate in the Tennessee Pre-K Study at 3rd grade). These children included a
subsample of Spanish-speaking dual-language learners (DLL subsample)—139 children in year 1
(pre-k), 118 children in kindergarten (85% of the original sample), 119 children in 1st grade (86%
of the original sample), 116 children in 2nd grade (83% of the original sample), 109 children in
3rd grade (78% of the original sample), and 72 children in 4th grade (52% of the original sample).

Individual assessments to measure children’s growth in skills were conducted in classrooms each
year. Children who attended Georgia’s Pre-K were assessed in English at 12 time points, in the fall
and spring (near the beginning and end of each year) from pre-k through 4th grade. In addition
to parental permission, children’s verbal assent was obtained before the assessments began. Chil-
dren whose home language was Spanish also received a set of parallel assessments using Spanish
language versions of these measures. The assessments in Spanish were conducted by a difterent
(bilingual) data collector approximately two weeks after the English assessments.

Measures of language, literacy, and math skills were gathered from pre-k through 4th grade using the
Woodcock-Johnson III: Tests of Achievement (Woodcock, McGrew, & Mather, 2001)" and the Bateria
III Woodcock-Munoz: Pruebas de aprovechamiento (Bateria III; Mufioz-Sandoval, Woodcock, McGrew,
& Mather, 2005) ¥ The Forward and Backward Digit Span tasks were adapted from Gathercole &
Pickering (2001) In 1st grade, more developmentally advanced measures of reading comprehen-
sion, number operations, and executive function were added to the battery (see Table 2 and Appendix
Table B1 for listings of measures and years of administration). All child assessment measures were
available in English and Spanish. Most of the measures used were norm-referenced, and therefore,
standard scores could be used for these measures. These scores consider a child’s age, so that the stan-
dardized mean score of 100 represents the expected performance for an average child at a given age.

TABLE 2. Constructs/Measures and Years Administered in the Longitudinal Study

Language:
PraLAS 2000

Executive Function:
Digit Span %Forward & Backward}in
English and Spanish*

|

Reading Decoding:
W]/Bateria - Letter Word TD

Language:
‘W]/Bateria - Picture Vocabulary

Reading-Phonetic Decoding:
W)/Bateria - Word Attack

Reading-Phonetic Decoding:
W]/Bateria — Sound Awarensss

Reading ension:
W]/Bateria - Passage C

|

Math Reading:
‘W]/Bateria - Applied Problems

Math Computation:
W]/Bateria — Caleulation®

\
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Observations of classroom practices were conducted in classrooms attended by children in the sample
each year. When the children were in pre-k, observations were conducted in all 199 randomly
selected pre-k classrooms. In kindergarten, a random sample of classrooms was selected for obser-
vation. In subsequent years, the children enrolled in classrooms that were observed in kindergarten
were followed, and their classrooms were observed in order to obtain a longitudinal sample associated
with the classroom observations. In kindergarten, observations were conducted in 196 classrooms of
the 822 attended by children in the sample (representing 434 children in the sample). In 1st grade,
observations were conducted in 296 classrooms of the 777 attended by children in the sample (repre-
senting 447 children in the sample). In 2nd grade, observations were conducted in 280 classrooms of
the 786 attended by children in the sample (representing 403 children in the sample). In 3rd grade,
observations were conducted in 256 of the 706 classrooms attended by children in the sample (repre-
senting 496 children in the longitudinal sample). In 4th grade, observations were conducted in 228 of
the 754 classrooms attended by children in the sample (representing 715 children in the longitudinal
sample). These numbers are summarized below in . Classroom observations were conducted
annually during the second half of the school year. Observations typically lasted 2-3 hours. Data
collectors completed standard training procedures offered by the developers of the measures, had
additional field practice, and met established reliability criteria before gathering data.

The classroom observations used the same measure each year to examine the quality of teacher-child
instructional interactions, with appropriate versions for the age range of children. The Classroom
Assessment Scoring System (CLASS) Pre-K Version (Pianta, La Paro, & Hamre, 2008)™ was used

in pre-k, the CLASS K-3 (Pianta, La Paro, & Hamre, 2008)* was used in kindergarten through 3rd
grade, and the CLASS Upper Elementary was used in 4th grade (Pianta, Hamre, & Mintz, 2012).%
Using these three grade-based versions of the CLASS, we measured teachers’ interactions with chil-
dren in the areas of social and emotional functioning, classroom organization and management, and
instructional interactions, with children organized into three domains: Emotional Support, Classroom
Organization, and Instructional Support.Total scores were also calculated.

TABLE 3. Total Number of Classrooms and Subset of Observed Classrooms Attended by
Participating Children in the Longitudinal Study

Study Year Cla:sorfcl)ms CLASS Observations
I Pre-K (2013-14) | 199 | 199 |
Kindergarten (2014-15) 822 196
Grade 1 (2015-16) 777 296
Grade 2 (2016-17) 786 280
Grade 3 (2017-18) 718 256

Grade 4 (2018-19) 754 228



Parents completed demographic surveys each fall (pre-k to 3rd grade) about their family and house-
hold. The annual fall parent survey included information about parent education levels, income,
languages spoken, and number of adults/children in the home. Parent surveys were received from
91% (1,067/1,169) of participating families in pre-k, 86% (888/1,034) of participating families in
kindergarten, 85% (821/969) in 1st grade, 87% (832/951) in 2nd grade, and 71% (609/857) in 3rd
grade. Fourth-grade parent surveys were distributed in the spring and included questions about
parent engagement in their child’s class and school activities/fundraising, the “school program fit,”
their child’s behaviors, school safety, and where the child would attend school the following year.
These parent surveys were sent directly to the parents’ email or mailing address on file and were
returned by email or postage-paid return envelopes. Spring surveys were sent to all participating
children on record and were received from 68% (708/1040) of participating families in 4th grade.

Teachers completed surveys in the spring that included information about their classrooms and their
background, including classroom composition (e.g., number of boys and girls in class and languages
spoken by those children); years of teaching experience and degrees earned; available classroom
resources; level of perceived control over what is taught and how; and levels of parent involvement
and support. Teacher survey completion rates were 95% (189/199) in pre-k, 95% (777/822) in
kindergarten, 91% (707/777) in 1st grade, 92% (727/786) in 2nd grade, 84% (590/699) in 3rd grade,
and 90% (640/708) in 4th grade.

The comparison group sub-study was planned to provide a relevant comparison group to answer
Research Question 4:“Does academic performance in 3rd and 4th grade differ between children
who enrolled in Georgia’s Pre-K compared to children who had no pre-k experience prior to
kindergarten entry?”

By addressing this question, we can build upon the comparisons made between the longitudinal
cohort that attended Georgia’s Pre-K and the national norming sample for the child assessment
measures in the main study to better understand the impact of pre-k attendance. Ideally, this cohort
would have been identified in the pre-k year of the study and would have been similar in every way
with the pre-k group other than pre-k attendance, and thus both groups of children would have
been followed over time. This design would have provided a better understanding of the degree to
which attendance in pre-k is associated with better outcomes by eliminating any other source of
influence on children’s outcomes (and allowing the two groups to be exchangeable). Similar peers
were identified later in the study (from children’s 3rd grade classrooms whose parents reported that
their children did not attend any pre-k program).We do not have demographic data on the compar-
ison group children from their pre-k year, making the assumption of exchangeability difficult (i.e.,
similarity between the longitudinal pre-k group and the comparison group selected in 3rd grade).
Despite these limitations, the comparison group sub-study provides another source for comparison to
complement the longitudinal study results and comparisons with a nationally normed sample. Taken
together, the results of these two studies contribute to our understanding of the impact of attending
Georgia’s Pre-K.



The comparison study utilized a nested cohort for the sub-study where the pre-k (exposed) group
were those who were enrolled in Georgia’s Pre-K and were willing to remain enrolled in the longi-
tudinal study in 3rd grade. The comparison group for this cohort was composed of 333 3rd grade
children who were in the same 3rd grade classes as the pre-k cohort children for the 2017-2018
school year, but whose parents reported that the child had no experience with any pre-k during
the 2013-2014 school year. For the design of this sub-study, the original cohort was intended to be
tfollowed over time through Grade 4 and the comparison group recruited in Grade 3 would also be
followed through Grade 4 longitudinally. We conceptualized assessments of children in the fall of
Grade 3 as baseline measures for the beginning of this separate sub-study.
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RESULTS FROM
LONGITUDINAL STUDY




umulative results from pre-k through 4th grade are organized in this section in five areas:

(1) comparison of within-grade scores with national averages, (2) longitudinal patterns of

growth in children’s scores over time from pre-k through 4th grade in English, (3) longi-
tudinal patterns of growth in children’s scores over time from pre-k through 4th grade in Spanish,
(4) factors associated with differential growth in children’s scores over time, and (5) examination of
classroom quality. The sections that follow include the analytic approach and results.

Analytic Approach to Compare Within-Grade Change with National Averages

To examine change in within-grade scores, fall scores were subtracted from spring scores. Positive
change suggests that spring scores were higher than fall scores in the same grade. Negative scores
suggest that scores decreased from fall to spring within a given grade. Average scores across child
outcome measures were within one standard deviation of the expected mean for children of the
same age from the sample used to calculated age-standardized test scores. Within-grade gains in
standard effect sizes are shown in for measures assessed using standard scores, using HLM
model adjusted means. shows the same differences in standard scores with the
addition of executive function scores in their original scale. Adjusted means for the standardized
outcome scores for the longitudinal sample are presented in

Results — Comparison of Within-Grade Change with National Averages

The largest gains were observed during the pre-k and 4th grade years. From fall to spring in pre-k,
children made small to moderate gains in two domains of literacy and social skills. In 4th grade,
small fall-to-spring gains were observed for literacy (passage comprehension) and math (calcula-
tions), and large gains in social skills were observed. Small gains were also observed in kindergarten
related to auditory processing and decoding skills, along with very small gains in letter-word iden-
tification. During 2nd grade, children’s literacy and math skill growth was smaller relative to the
national average (negative growth), but the rate of decline was in the very small range and resulted
in children’s scores moving closer to the national average. In 3rd grade, children’s growth in their
auditory processing and letter-word identification skills slowed from fall to spring, but the children
showed a small amount of growth in their social skills relative to peers of the same age.

TABLE 4. Fall-Spring Changes — Effect Sizes

X
) e
Pre-K  Kindergarten st 2nd 3rd 4 Not administered
Grade Grade Grade Grade that study year.
frlmi:dm~ o0m 004 004 003 001 009 Very small gains
ocal V or losses
Sound Awareness 06l 025 0.00 -0.15 020 -0.10 from fall to spring
Tl-f“‘g“age & Letter WordID 040 012 006 014 011 007 within each year
t s = -
Hemey Word Attack 0.07 -006 013 014 007 001 (E.S.=0.10-0.19).
P Small gains or
assage X X 010 013 003 032 oz
Comprehension from fall to spring
Calculations X X 007 017 0 030 within each year
Math Aol } ! i . . (E.S.=0.20-0.49).
pplied Problems ~ 0.14 001 -006  -0.10 008 -0.01 i
_ - Moderate gains
Social Skills 022 0.03 -0.04 -0.01 0.19 ol
Social Skills .
Behavior Problens | -0.04 -0.01 0.01 0.03 0.10 from fall to spring

within each year




FIGURE 5A. Fall-Spring Gains by Grade — Rate of Growth within School Years for

Language and Literacy
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FIGURE 5B. Fall-Spring Gains by Grade — Rate of Growth within School Years for Math, Executive
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Analytic Approach to Children's Growth Over Time in English

To answer Research Question 1,“What are the longitudinal outcomes through 4th grade for
children who attended Georgia’s Pre-K Program?” we examined patterns of growth over time in
child skills from pre-k through 4th grade for children who attended Georgia’s Pre-K program.
The related analytic question for Research Question 1 was as follows: “Did the rate of growth in
children’s outcomes change over time from pre-k through 4th grade for children who attended
Georgia’s Pre-K Program?” To answer this question, we estimated patterns of longitudinal growth
in child outcomes from pre-k through 4th grade of children who attended Georgia’s Pre-K using
hierarchical linear models (HLM). These models test longitudinal growth of child outcomes over
the six-year study duration. Separate sets of analyses were conducted for the full sample and for the
DLL subsample for outcomes measured in English and in Spanish. Separate HLM analyses were
also run for each outcome, and each included child, family, program, classroom characteristics, and
quality as covariates. Specifically, the following covariates were included in all models: 1) Child/
family characteristics — gender, race/ethnicity (Hispanic/Latino, White, Black, Multi-racial/Other),
IEP status, English/Spanish preLAS language proficiency level at fall of pre-k, and family income;
2) Pre-k program/classroom characteristics — provider type (private setting vs. public school
system) and class size; and 3) Classroom quality (low, mid, high). Separate HLM models were fit for

each outcome.

These outcomes were assessed from pre-k through 4th grade: WJ-III Picture Vocabulary, WJ-I11
Sound Awareness, WJ-III Letter-Word Identification, WJ-IIT Word Attack, WJ-III Applied Prob-
lems, SSiS Social Skills, and SSiS Problem Behaviors standard scores. Additional outcomes were
also assessed from 1st grade through 4th grade: WJ-III Passage Comprehension and WJ-III Calcu-
lation standard scores, and Forward Digit Span and Backward Digit Span adjusted scores.

In accordance with standard practice for model fitting, we tested the best pattern of growth or
functional form for time for each model to examine changes in outcomes over time using a poly-
nomial approach (e.g., using linear, quadratic, or cubic forms for time as appropriate). Non-linear
HLM analyses followed a polynomial approach. The polynomial approach is best in illuminating
the fluctuations in the rate of change of a given skill over time and is representing the most “natural”
flow of skill growth without stringent functional restrictions (such as fitting the best line, or a
U-shaped curve). Polynomial functional forms could vary by rates of change over time to be linear
(Time), quadratic (Time2), or cubic (Time3) in shape depending on model fit for each outcome.
The downside of this approach is that the interpretation of significant results is possible most of the
time only in conjunction with an accompanying graph. The benefit is that the most accurate
functional representation of the data can be presented. By graphing this functional representation,
the reader can get a clear illustration of the fluctuations of skill growth over the entire time period
from fall of pre-k through spring of 4th grade. Without allowing for fluctuations with squared or
cubic forms of time, a straight line would be fit to represent all estimates over time. For this report,
figures were created for the whole sample and for subgroups in cases of moderation testing.



All estimates and gains were calculated with covariates that were grand mean centered, and were
adjusted for multiple comparisons using Benjamini-Hochberg" adjustments to correct for the
potential false discovery rate. Null hypothesis significance testing was done only for growth over
time for each outcome model, so p-values were only included for specific effects that were tested
and corrected.

Standard Scores: Standard scores were utilized to compare children’s expected scores accounting
for typical growth for age over time. Without intervention, it is expected that children’s scores
would remain fairly stable over time, a change of zero. A change greater than zero, or growth,
indicates that children gained additional skills in that skill area relative to the amount of growth of
other children of the same age in that skill area. Negative change over time indicates that children
did not show as much growth in the skill area as same-age peers, often having average scores that
trend downward toward the average score for children of the same age. Standard scores are avail-
able for all assessments except executive function measured by the Forward and Backward Digit
Span tasks. Standard scores have a national norm mean of 100 and a standard deviation of 15.

Results — Analyses of Children's Growth Over Time

Child skills were examined relative to their peers primarily using standard scores on the
Woodcock-Johnson III measure. If scores increased significantly over time, it suggested that chil-
dren made gains in these skills relative to peers of the same age and that skills were growing at

a rate greater than expected based on maturation alone. If significant growth was not observed,

it meant that growth was taking place as expected based on the child’s previous skills and age.
Finally, decreasing scores indicate that children were continuing to learn and gain age-appropriate
skills, but not at the expected rate relative to their same-age peers in the norming sample for the
measure. HLM Results are shown in Appendix Table C1.
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Results — Examining Patterns of Growth in Children's Scores Over Time by Outcome

Language and Literacy

For most language and literacy skills, children showed a pattern of negative gains (lower than
expected growth) in 1st through 4th grade, with relatively steeper declines in scores in 2nd grade
than in 1st grade (see Figure 6). For phonological awareness skills (W]-III Sound Awareness) and
letter word recognition (W]-III Letter Word), children evidenced gains above peers each year
from pre-k to 1st grade, then declining to approach the norming sample in 3rd and 4th grade
(lower than average scores in 4th grade for phonological awareness). In contrast, for one measure
of decoding skills (W]-III Word Attack), scores peaked in pre-k at a mean that was higher than the
norming sample with gradual decline toward the norming sample each year through 3rd grade.
Picture vocabulary scores began slightly below the norming sample and demonstrated a very
gradual but consistent decrease over time. For the literacy measure gathered in 1st through 4th
grades only (W]-III Passage Comprehension), the pattern showed similarly smaller decreases in
scores in 1st grade through 3rd grade, but a steep increase in skills in 4th grade. Calculated esti-
mates for growth in language and literacy outcomes over time are listed in Appendix Table C1.

FIGURE 6. Growth in Language and Literacy Skills (Pre-K—-4th Grade)

Gains in literacy skills were observed in pre-k through kindergarten, with declines or leveling off
in skills relative to children of the same age in 1st through 4th grades. Reading comprehension
scores increased in 4th grade. Language skills started and stayed below the national average
through 4th grade.
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Math Skills

Growth on math skills first assessed in pre-k declined in 1st and 2nd grades with high points in
pre-k and kindergarten and a decline relative to national norms through 4th grade.This assessment
focused on quantitative reasoning, math achievement, and math knowledge (assessed using the
W]J-III Applied Problems subtest; see Ficure 7). The ability to perform mathematical computations
was assessed starting in 1st grade, and children performed higher than the national norm (using
the WJ-III Calculation subtest) in 1st and 2nd grades, decreased to the sampling norm average in
the 3rd grade, then rose significantly above the norm by end of 4th grade. Calculated estimates for
growth in math outcomes are listed in Appendix Table C2.

FIGURE 7. Growth in Math Skills (Pre-K—4th Grade)
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Executive Function

For both measures of executive function skills, specifically working memory (assessed using the
Forward and Backward Digit Span tasks; see Figure 8), children showed a pattern of positive
growth, with linear and cubic gains in 1st through 4th grades. These scores reflect increasing skill
levels over time in both tasks, but these are not norm-referenced scores, so comparisons with
expected scores at a given age cannot be made. The Backward Digit Span is the more taxing of
the two tasks on working memory, and average scores on this task tend to be lower than Forward

Digit Span scores. Calculated estimates for growth in executive function outcomes are listed in
Appendix Table C2.

FIGURE 8. Growth in Executive Function Skills (1st—4th Grade)*

Gains in executive function scores were observed in 1st through 4th grades, with a slight
increase in working memory gains in 4th grade.
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*Digit Span measures produce unstandardized scores; national averages are not available.
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Social Skills

Both teacher-rated social skills and problem behaviors increased as children progressed from pre-k
through 4th grade. Social skills improved through the spring of kindergarten, decreased slightly

in 1st and 2nd grades, and then improved above the national norm in 3rd and 4th grades (see
Figure 9). Overall scores were in the average range. Problem behaviors stayed relatively stable over
time with increases above the national norm in the spring of 2nd grade through 4th grade. There
were slightly greater decreases in problem behavior ratings (improvements in behavior) in pre-k
and slightly greater increases in ratings (declines in behavior) from the end of 2nd through 4th
grades. Calculated estimates for growth in social skills and problem behavior outcomes are listed in
Appendix Table C2.

FIGURE 9. Growth in Social Skills (Pre-k—4th Grade)

Gains in social skills were observed in pre-k, kindergarten, and 3rd-4th grades. Problem
behaviors decreased from pre-K through 1st grade, and increased 2nd-4th grades.
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Comparisons of Baseline to Final Scores

Comparisons of baseline pre-k scores (or 1st grade) for assessments are found in Figure 10.

FIGURE 10. Total Adjusted Gains Over Time between Baseline (Pre-K and 1st Grade)
and 4th Grade Adjusted Scores
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Analysis Approach to Children's Growth Over Time in Spanish

A parallel set of analyses was conducted specifically for dual language learners (DLL). Like the full
sample analyses, patterns of growth were examined over time in child skills from pre-k through

4th grade for children who attended Georgia’s Pre-K Program.

Results — Children's Growth Over Time in Spanish

Like the results for the full sample, children showed larger gains during pre-k and somewhat
lesser gains during kindergarten, with smaller-than-expected gains during 1st grade and leveling
out or greater decreases during 2nd and 3rd grades, and an increase in some skills in 4th grade.
However, compared to the full sample, the average scores were somewhat lower in English (see

) and much lower in Spanish for DLL (see
).

Average standard and adjusted scores for dual language learners (DLL) for the full longitudinal
sample are presented in for outcomes assessed in English and

for outcomes assessed in Spanish. Average standardized scores across child outcome measures
were in the average and expected range relative to children of the same age in the norming
sample. English language skills (W]-III Picture Vocabulary) started out and persisted in the lower
than average range despite gains in the literacy domain that yielded scores in the average range.
Similar to English language skills, vocabulary skills in Spanish were in the low (70-79) or very
low (60-69) range, which persisted through 3rd grade. Literacy and math scores were mostly in
the low average range (80-89).

Language and Literacy Skills: Dual Language Learners

Similar to patterns observed with the full sample, patterns of growth in language and literacy skills
for DLL were observed in pre-k and kindergarten with lower than expected growth in 1st and
2nd grades with some growth in 3rd and 4th grades (see ). DLL language skills
in English (W] Picture Vocabulary) began well below the norming sample and demon-strated
increases in pre-k-kindergarten and 3rd-4th grades. For the literacy measure gathered in 1st
through 4th grades only (WJ-III Passage Comprehension), the pattern showed similarly smaller
decreases in scores in 1st through 3rd grades and increases in skills in 4th grade. Phonological
awareness skills (W]-III Sound Awareness) grew relative to children of the same age through 2nd
grade, with steep declines through 4th grade. Spanish skills generally started and stayed lower than
English language skills with similar patterns of decline and growth over time. Calculated estimates

for growth in language and literacy outcomes are listed in



FIGURE 11. Rate of DLL Growth in English Language and Literacy Skills (Pre-K—4th Grade)

Gains in English literacy skills were observed in pre-k through kindergarten, with declines or
leveling off in skills relative to children of the same age in 1st through 4th grades. Reading
comprehension scores increased in 4th grade. Language skills started and stayed below the
national average through 4th grade.
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FIGURE 12. Rate of DLL Growth in Spanish Language and Literacy Skills (Pre-K—4th Grade)

All but one measure of Spanish language and literacy skills started and stayed below the
national average through 4th grade. Gains in Spanish phonological awareness skills were
observed in pre-K through 2nd grade, with declines or leveling off in skills relative to
children of the same age in 2nd through 4th grades. Reading comprehension scores
increased in 4th grade and vocabulary scores increased in the 3rd and 4th grades.
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Math Skills: Dual Language Learners

Growth on math skills for DLL first assessed in pre-k showed greater than expected growth for age
in pre-k and kindergarten. Scores on both math assessments declined relative to national norms in
1st-2nd grade and increased in 3rd-4th grade (see Figures 13 and 14). The WJ-III Applied Problems
assessment focused on quantitative reasoning, math achievement, and math knowledge. The ability
to perform mathematical computations was assessed starting in 1st grade, and children mostly
performed higher than the national norm (using the WJ-III Calculation subtest). Calculated esti-
mates for growth in math outcomes are listed in Appendix Table C4 and C5.

FIGURE 13. DLL Growth in English Math Skills (Pre-K—4th Grade)
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FIGURE 14. DLL Growth in Spanish Math Skills (Pre-K—4th Grade)
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Executive Function Skills: Dual Language Learners
For both measures of executive function skills used with DLLs, children showed a pattern of
positive growth in 1st through 4th grades (see Figure 15). Overall scores were lower than those

observed with the full sample. These scores reflect increasing skill levels over time in both tasks, but
these are not norm-referenced scores, so comparisons with expected scores at a given age cannot
be made. The Backward Digit Span is the more taxing of the two tasks on working memory, and
average scores on this task tend to be lower than Forward Digit Span scores. Calculated estimates
for growth in executive function outcomes are listed in Appendix Table C5.

FIGURE 15. DLL Growth in Executive Function Skills (1st—4th Grade)*

Gains for DLLs in executive function scores were observed in 1st through 4th grades, with a
slight increase in working memory gains in 4th grade. Scores were slightly lower overall than the
full sample averages.
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*Digit Span measures produce unstandardized scores; national averages are not available.
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Social Skills: Dual Language Learners

Both teacher-rated social skills and problem behaviors increased for DLL as children progressed
from pre-k through 4th grade. Social skills improved through the spring of kindergarten, decreased
slightly in 1st and 2nd grades, and then improved above the national norm in 3rd and 4th grades
(see Figure 10). Overall scores were in the average range. Problem behaviors stayed relatively stable
over time with increases above the national norm in the spring of 2nd grade through 4th grade.
There were slightly greater decreases in problem behavior ratings (improvements in behavior) in
pre-k and slightly greater increases in ratings (declines in behavior) from the end of 2nd through
4th grades. Problem behaviors were rated much lower for DLL than for the full sample. DLL were
also rated as having lower social skills in pre-k and kindergarten. Social skills were assessed by
teachers, so separate assessments in English and Spanish are not applicable. Calculated estimates for
growth in social skills and problem behavior outcomes are listed in Appendix Table C4.

FIGURE 16. DLL Growth in Social Skills (Pre-K—4th Grade)

Gains in social skills for DLLs were reported by their teachers in pre-k, kindergarten, and 3rd-4th
grades. Problem behaviors decreased slightly from pre-k through 1st grade, and increased
slightly from 2nd-4th grades. Social skills were rated much lower than the full sample before 1st
grade, and overall problem behaviors were well below the national average for DLLs.
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Analysis Approach to Examining Predictors of Growth in Children's Scores Over Time

To answer Research Question 2:“What factors are associated with better longitudinal outcomes
for children?” HLM analyses were conducted with additional interaction variables for time and the
covariate of interest. These additional HLM analyses were conducted as described in the section
for Research Question 1 with additional interaction variables for time and the covariate of interest
to test for effect heterogeneity via moderation (i.e., does growth for children in one group differ
over time compared to growth in another group). These moderation models examined whether
patterns of growth were similar for different groups of children by comparing growth trajectories
associated with different child/family characteristics (i.e., child gender, race/ethnicity, IEP status,
oral language proficiency, and family income) and pre-k classroom characteristics (i.e., provider
type and class size).

Results — Examining Predictors of Growth in Children's Scores Over Time
For children who attended Georgia’s Pre-K Program, average scores were within the expected and
average range (standard score of 90-110), with some skills in the “high average” range (standard
score of 111-120). Patterns of longitudinal growth were significant over time for most language,
literacy, math, and social skills measured from pre-k through 3rd grade assessed in English (see

). On most of these norm-referenced measures, children
showed a pattern of initial gains in scores during pre-k and kindergarten (i.e., larger gains than
expected relative to the norming sample), with scores starting to level off in 1st grade and then
growth decreasing, or scores stabilizing, through 4th grade.

These moderation models examined whether children’s growth in academic and behavior skills
are similar for children with difterent English proficiency levels and racial and ethnic backgrounds.
Adjusted mean scores over time estimated from the HLM models where moderation results were
statistically significant are provided for the full longitudinal sample in

and the HLM coefticients are provided in . To adjust for
multiple comparisons that increase the likelihood of falsely identifying a statistically significant
result, adjustments were applied to p-values. The following child characteristics predicted
differences in growth on some longitudinal outcomes for children:

Children's racial and ethnic background were not associated with statistically difterent patterns of
growth.

Difterent patterns of growth over time were observed for some outcomes including child
English proficiency level at pre-K, IEP status at the beginning of pre-K, and the gender of the
of child.
The figures listed in the next section are for moderation differences that were statistically signifi-
cant only.

Sensitivity Analysis for Child Race/Ethnicity: Previous analyses of outcomes by children’s race and
ethnicity modeled race/ethnicity as a combined variable; in these analyses, Hispanic ethnicity is
modeled as a separate variable from racial categories. A sensitivity check was conducted with the
race and ethnicity variables using both approaches, and there were no difterence in results (adjusted
means available by request).



Moderation by Child English Proficiency Level at Pre-K

Children’s English proficiency level at pre-k entry was associated with differences in longitu-

dinal growth in receptive vocabulary skills (Picture Vocabulary subtest; see Figure 17), quantitative

reasoning (Applied Problems subtest; see Figure 18), and social skills (Social Skills Rating; see
Ficure 19). There were five levels of English proficiency, with level 1 being the least proficient

and level 5 being proficient. There were too few children at levels 2 and 3 to analyze separately, so

these two levels were combined.

FIGURE 17. Growth in Picture Vocabulary Skills Over Time by Pre-K English Language
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Children who started out with lower levels of English language proficiency in pre-k
(level T and levels 2/3) had the same or higher scores by 4th grade than at pre-k, whereas
pre-k attendees who entered with higher language skills ended up with lower scores
over time. Children who entered with very low language skills finished with skills well

below children of the same age.
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FIGURE 18. Growth in Applied Problems Skills Over Time by Pre-K English Language
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Children who started out with lower levels of English language proficiency in pre-k (level 1)
showed patterns of increased growth in quantitative reasoning skills over time, but still ended
up with scores below the national average. Children in the remaining four categories ended up

above the national mean by 4th grade.
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FIGURE 19. Growth in Social Skills Over Time by Pre-K English Language Proficiency Level

S§SiS Standard Score

120

110

100

90

80

Children who had mid-to-high levels of English language proficiency ended up with social skills
above the national norm, and children with the lowest level of proficiency ended up lower than the

national average.
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Differences in Outcomes for Children with Different IEP Statuses at Pre-K
Vocabulary skills did not improve as rapidly for children with IEPs at the beginning of pre-k (see
Figure 20). Children with an IEP at the beginning of pre-k did catch up in 2nd grade but fell

below peers again by the spring of 4th grade.

FIGURE 20. Growth in Vocabulary Skills Over Time by IEP Status at Pre-K

Children with IEPs in pre-k showed slower patterns of growth in vocabulary skills than children
without an IEP in pre-k through 1st grade, with some catch-up in 2nd grade and ending well
below the national average by the spring of 4th grade.

120 4 —+—No |[EP —m— |[EP — — - National Average
g
g
& 110 -
=
=
m100 { — - s s s s s s s s s s s e e e s e
=1 & 4 +
~ N * % 3__.--0--""""
9 g0 - .—q’\‘\\‘
o
=
80
Fall |Spring Fall ‘Spring Fall ‘Spring Fall ‘Spring Fall ‘Spring Fall ‘Spring
Pre-K Kindergarten| 1st Grade | 2nd Grade | 3rd Grade | 4th Grade

Differences in Outcomes for Children by Biological Sex (Gender)

The child’s gender (assigned sex at birth) was also significantly associated with patterns of change
in problem behaviors over time. Girls had lower levels of problem behaviors in pre-k and 4th
grade than boys with similar levels of problem behaviors in the spring of kindergarten through

2nd grade (see Figure 21).

FIGURE 21. Growth in Problem Behaviors Over Time by Biological Sex of Child

Girls had lower levels of problem behaviors in pre-k, 3", and 4th grades than boys. Levels were
similar in the spring of kindergarten through 2nd grade.
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Classroom Quality

To answer the third Research Question 3,“What is the quality of children’s instructional experi-
ences from pre-k through 4th grade?” both descriptive and inferential analyses were conducted to
estimate the quality of children’s classroom experiences over time and associations between the
quality of classrooms and patterns of child outcomes. These analyses were conducted for the
subsample of children whose classroom quality was observed pre-k through 4th grade. Classroom
quality was measured over time using the appropriate grade-level total score from the Classroom
Assessment Scoring System: pre-k classroom quality (Pre-K CLASS), kindergarten through 3rd
grade classroom quality (K-3 CLASS), and for 4th grade classroom quality (Upper Elementary
CLASS). CLASS Domain scores were considered high quality according to the research on quality
thresholds (Emotional Support score of 5 or higher, Classroom Organization score of 5 or higher,
and Instructional Support score of 2.5 or higher) and were compared with classrooms in the low-
to-mid-quality range (scores below the thresholds listed previously). The quality coefficient can be
interpreted as the average effect of coming in and out of high-quality classrooms over time on
child outcomes.

The quality of instructional practices was examined by the study team each year from pre-k
through 4th grade for the observed samples of classrooms attended by children in the study. We
conducted descriptive analyses for CLASS Pre-K, CLASS K-3 in kindergarten, 1st, 2nd, and 3rd
grade; and CLASS Upper Elementary scores in 4th grade, including means and frequency
distributions on the total, domain, and dimension scores.

Using the scoring for the Pre-K, K-3, and Upper Elementary versions of the CLASS recom-
mended by the publishers, average classroom quality total scores were in the mid-range across all
years (3-5.9). See Figure 22 and Appendix Table D1 . Classroom quality was higher in the pre-k
year, slightly lower and consistent through 2nd grade, then rose through 3rd grade to its highest
level in 4th grade.The Emotional Support domain scores in 4th grade were in the moderate range
of quality, below those in the high range from pre-k through 3rd grade.  Classroom Organization
scores were slightly lower in 1st grade and 2nd grade and increased to the same levels as pre-k by
3rd grade. In 4th grade, the majority of classrooms (96%) were in the high-quality range for Class-
room Organization. Finally, Instructional Support scores were in the low end of the range (1-2.9)
from pre-k to 3rd grade, but significantly increased to the moderate range (3-5.9) in 4th grade.

FIGURE 22. Average CLASS Total Scores by Grade
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A higher proportion of programs were in the high-quality range in the 4th grade compared to

pre-k through 3rd grade scores for the overall CLASS score, or average total score (29%; see
Figure 23 and Appendix Table D2). Compared to the pre-k through 3rd grade total scores, the

Emotional Support domain score in 4th grade was proportionally higher in the mid-range (66%; see
Figure 24). A higher proportion of classrooms were also in the high-quality range for the Classroom
Organization domain (96%; see Figure 25), and a higher proportion of classrooms were in the

mid-quality range for the Instructional Support domain in 4th grade (61%) compared with pre-k
to 3rd grade scores (see Figure 20).

FIGURE 23. Frequency of CLASS Average Total Scores by Grade
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FIGURE 24. Frequency of CLASS Average Total Scores by Domain: Emotional Support
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FIGURE 25. Frequency of CLASS Average Total Scores by Domain: Classroom Organization
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FIGURE 26. Frequency of CLASS Average Total Scores by Domain: Instructional Support
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*Note: Scores changed in 4th grade due to a change in CLASS measures.

Classroom Quality and Child Outcomes

The average association between enrollment in high-quality classrooms versus enrollment in
classrooms of moderate-to-low quality was small increases in longitudinal growth in phonemic
awareness and letter identification (Letter-Word Identification subtest; see Figure 27). See
Appendix Table D3 for HLM coefficients. Children could be enrolled in a high- or low-to-
moderate-quality classroom each year. We examined the average eftect of enrollment in high-
quality classrooms across the years. Children who were in a higher proportion of high-quality
classroom experiences initially had better skills, but children enrolled in a higher proportion of
moderate-to-low-quality classrooms in kindergarten through 4th grade caught up to children in
high-quality classrooms. Similar patterns were observed for the Word Attack subtest (see Figure 27).

Enrollment in high-quality classrooms was associated with small math gains in pre-k (see Figure
28). See Appendix Table D4 for HLM coefticients. However, an opposite pattern was observed in

4th grade, with enrollment in low-to-moderate-quality classrooms associated with better scores.
Patterns of growth related to problem behaviors and classroom quality changed over time. From
the spring of kindergarten through the spring of 1st grade, enrollment in high-quality classrooms
was associated with fewer behavior problems in 4th grade as compared to children in low- or
moderate-quality classrooms (see Figure 29).
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FIGURE 27. Growth in Letter-Word Identification and Word Attack Scores Over
Time by Pre-K—-4th Grade Classroom Quality

Enrollment in high-quality classrooms was associated with initial gains in pre-k, but growth was
similar for children enrolled in high- and low- quality classrooms in kindergarten through 3rd
grade. The average effect of enrollment in low-mid quality was associated with slightly better

letter-word identification skills in 4th grade.
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FIGURE 28. Growth in Applied Problems and Calculation Scores Over Time by
Kindergarten—4th Grade Classroom Quality

Enrollment in high-quality classrooms was associated with small gains in pre-k, but enrollment
in low to moderate quality classrooms was associated with gains in 4th grade on the
Calculations Subtest. A similar pattern was observed for Applied Problems in 4th grade.
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FIGURE 29. Growth in Problem Behaviors Over Time by Kindergarten-4th Grade Classroom Quality

Average effect of enrollment in high-quality classrooms was associated with increased levels of
problem behaviors in pre-k, 3rd and 4th grades.

120 - —+— Problem Beh/ High ~—#— Problem Beh/ Low-Mid

— — = National Average

Teacher Rating Score
S
o

Fall ‘Spring Fall |Spr‘|ng Fall ‘Spring Fall ‘Spring Fall ‘Spring Fall ‘Spring

Pre-K Kindergarten| 1st Grade | 2nd Grade | 3rd Grade | 4th Grade

Classroom Quality: Fourth Grade Sensitivity Analysis

Due to a change in the classroom quality measurement between 3rd and 4th grades that resulted in
a higher proportion of classrooms falling into the high-quality range, sensitivity analyses were
conducted with the original publisher recommended scoring, and a total score was estimated using
a scoring structure as similar as possible to the Pre-K and K-3 versions. A detailed description of’
the measures is provided below. The Pre-K and K-3 versions of the Classroom Assessment Scoring
System are composed of the same dimension and domain scores: (1) Emotional Support: Positive
Climate, Negative Climate, Teacher Sensitivity, and Regard for Student Perspectives; (2) Class-
room Organization: Behavior Management, Productivity, and Instructional Learning Formats; and
(3) Instructional Support: Concept Development, Quality of Feedback, and Language Modeling.
The Upper Elementary version used in 4th grade had a slightly different scoring structure: (1)
Emotional Support: Positive Climate, Teacher Sensitivity, and Regard for Student Perspectives (no
Negative Climate); (2) Classroom Organization: Behavior Management, Productivity, and Negative
Climate (added Negative Climate and removed Instructional Learning Formats); (3) Instructional
Support: Instructional Learning Formats, Content Understanding, Analysis & Inquiry, Quality of
Feedback, and Instructional Dialogue (removed Concept Development and Language Modeling,
added Content Understanding, Analysis & Inquiry, and Instructional Dialogue); and (4) additional
dimension: Student Engagement. To estimate a total score using a scoring structure as similar as
possible to the Pre-K and K-3 versions, the following adjustments were made to the 4th grade
quality scores as part of the sensitivity analysis: (1) Positive Climate was included in the Emotional
Support Domain score, (2) the Negative Climate was included in the Classroom Organization

Domain score, (3) the Instructional Domain score was composed only of the Quality of Feedback
dimension, and (4) Total Score was estimated using the following dimensions: Positive Climate,

Teacher Sensitivity, Regard for Student Perspectives, Behavior Management, Productivity, and
Negative Climate, Instructional Learning Formats, and Quality of Feedback (removed new dimen-
sions added in the Upper Elementary version: Concept Development and Language Modeling,
Content Understanding, Analysis & Inquiry, and Instructional Dialogue).
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LONGITUDINAL STUDY
RESULTS SUMMARY




he following section highlights key findings from the longitudinal portion of the current
study, where children were assessed while enrolled in Georgia’s Pre-K through 4th grade:

Literacy: Children who attended Georgia’s Pre-K scored above the national average for reading
skills related to decoding and phonics skills in kindergarten through 2nd grade, with declines to
the national average in 3rd and 4th grades. Within-grade gains were biggest in pre-k for phono-
logical awareness and letter-word identification. Phonological awareness skills declined in 3rd and
4th grades. Passage comprehension gains were below the national average, with small gains to the
national average in 4th grade.

Language: Children’s vocabulary skills started out within the average range relative to peers of
the same age in pre-k and declined into the lower end of that range by 4th grade.Very little with-
in-grade change was observed.

Math: Children's math skills were within the average range and were relatively stable over time
for quantitative reasoning, math achievement, and math knowledge skills; they were at the higher
end of the average range in 1st and 4th grades, with declines to scores closer to the average score

for children of the same age in 2nd and 3rd grades. Within-grade gains were small for calculations
in Grade 4.

Executive function: Children's executive function skills grew steadily during the study period.
Social Skills: Scores were close to the national average. Small gains in social skills were observed
in pre-k, and moderate gains were observed in 4th grade. Behavior problems were in the low
average range through 2nd grade and increased to the high average end of the range in 3rd and
4th grades.

Dual language learners: These children showed a similar pattern of growth in English and
Spanish; however, vocabulary scores were in the lower end of the average range in English and
improved over time, and Spanish vocabulary skills were in the below-average range. Problem
behaviors were overall much lower than in the full sample.

Comparing pre-k baseline scores to 4th grade scores, some pre-k gains were sustained, with
children having higher-than-expected scores after controlling for child, family, and
classroom characteristics in reading decoding (L-W ID), decoding and spelling (SA),
and social skills. Very small to small decreases in the other norm-referenced outcomes were
observed related to the remaining language and literacy and math skills. No norming sample was
available for the executive function outcomes. These results are consistent with other longitudinal
studies of pre-k effects." ™"



Most of the child and classroom-level moderators tested in this analysis were not associated

with differential growth in child outcomes, including racial and ethnic backgrounds and pre-k
characteristics—pre-k located in a public/private setting and total CLASS Pre-K score. However,
children’s English proficiency level at pre-k was associated with growth in language and quantita-
tive reasoning. Children who started out with the lowest levels of English language skills showed
the greatest growth over time in these domains. Children with IEPs had slower patterns of growth
in vocabulary skills than children without an IEP at the beginning of pre-k, and girls had slightly
fewer problem behaviors at pre-k, 3rd grade, and 4th grade.

Overall classroom quality was largely in the middle range from pre-k through 4th grade, with shifts
in domain scores in 4th grade. The proportion of classrooms that fell in the high-quality range

was highest in pre-k and 4th grades. Children in classrooms with high overall quality had slightly
higher literary scores in pre-k compared to children enrolled in low- and middle-quality class-
rooms; they also had higher math scores but more problem behaviors in 4th grade.
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® | COMPARISON SUB-STUDY




he cohort of children included in the longitudinal study of Georgia’s Pre-K was followed

from pre-k through 4th grade.Tracking growth over time using standardized scores

provides some understanding of how well children’s skills grow over time relative to a
norming sample of same-age peers. However, the longitudinal analyses did not provide insight
into how children would have performed if they had no exposure to any childcare program prior
to kindergarten enrollment. To compare 4th grade outcomes between children who enrolled in
Georgia’s Pre-K Program with children who had no exposure to pre-k prior to school-entry, a
nested cohort sub-study was conducted to examine differences in academic and social outcomes
between the two groups in the 3rd and 4th grades.

The comparison group was composed of 333 children who were enrolled in the same 3rd grade
classrooms as the children in the longitudinal pre-k cohort in the 2017-2018 school year, but who
had no experience with any pre-k during the 2013-2014 school year as reported by their parent
or primary caregiver. Baseline assessments for the comparison group were administered in the fall
of 3rd grade for the beginning of this separate sub-study, and assessments continued in the spring
of 3rd grade and fall and spring of 4th grade. Differences in academic and social skills for children

were estimated by comparing children who enrolled in Georgia’s Pre-K with children who did
not have any pre-k exposure.

To identify a similar comparison group to the longitudinal sample, the recruitment process for
this sample group included contacting parents from the same 3rd grade classrooms attended by
the longitudinal pre-k sample. For each classroom that had at least one participant retained in

the longitudinal sample (n=667), 25 recruitment packets were sent home to parents. Parents who
responded to the recruitment request completed a consent form and answered a short survey. The
3rd grade fall parent surveys were used both to screen participants for the comparison group and,
it eligible, to provide baseline demographic information about students in the comparison group
and their families. The surveys, only sent to comparison group families, included information
about parent education levels, income, languages spoken in the home, and number of adults/chil-
dren in the home. In order to assure that the children in the comparison group had not attended
pre-k, parents of children in the comparison group were also asked if their child had attended
pre-k/preschool as a four-year-old, and if so, the number of hours/day and months attended.
Parent surveys were distributed to families through the classrooms and returned in sealed enve-
lopes to teachers for retrieval by the research team. All children in the comparison group received
the same assessments as the students in the longitudinal sample described above.

From these 3,682 recruitment survey responses, most were excluded since they attended some
type of pre-k, another type of child care, or educational program (91%). All children with permis-
sion to participate who had not previously attended a pre-k program were included in the
sub-study. Therefore, permission for the 333 (9%) children was gathered from third graders who
had no pre-k experience (birthdates ranging from 9/2/2008-9/1/2009).



The comparison group included 333 children in 3rd grade (80 of whom were DLLs) and 254 in
4th grade (57 of whom were DLLs). See Table 5. Demographic and family information about child
and family characteristics for the comparison group in 4th grade was obtained from parent survey

data in 3rd grade (see Figure 50).To examine the degree to which the longitudinal study sample
and the comparison sample differed in meaningful ways that may be related to outcomes, we
compared demographic and family characteristics for the two groups. Results from t-test
comparisons between the longitudinal pre-k sample and the comparison group characteristics at
4th grade showed that the comparison group was more likely to be Hispanic (31% versus 13%),
African American/Black (23% versus 35%), lesslikely to be white (45% versus 47%), had primary
caregivers with less education (14% with a bachelor's degree versus 22%), lower income (134% of

the federal poverty level versus 163%), and slightly larger household size (5 people versus 4).

TABLE 5. Number of Classrooms and Children Participating in the Comparison Group Sub-
Study

Total
i in DLL- i
Study Year Chl|df€|:l in Comparison
Comparison Group
Group
Grade 3 (2017-18) 333 80
Grade 4 (2018-19) 254 (76%) 57 (71%)

Note: Percentages noted in parentheses are the proportion of the original sample that was retained in the study by grade.
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FIGURE 30. 4th Grade Comparison Group versus Original Pre-K Group
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To answer Research Question 4:“Does academic performance in 3rd and 4th grade difter between
children who enrolled in Georgia’s Pre-K compared to children who had no pre-k experience

prior to kindergarten entry?” we examined whether there are differences in the learning outcomes
in 3rd and 4th grade for children who attended Georgia’s Pre-K compared with outcomes for
children with no pre-k experience. To estimate differences in academic and social outcomes at
the fall of 4th grade for children who had been enrolled in Georgia’s Pre-K Program compared

to children who were not enrolled in any pre-k program, separate generalized linear models were
fit for each outcome. These models controlled for the demographic characteristics on which the
comparison group differed (see Figure 31 and Appendix Table ET).

Children who attended Georgia’s Pre-K had significantly better scores on three of the five
language and literacy outcomes in 3rd and 4th grade compared to children who did not attend
any pre-k program, including Picture Vocabulary, Sound Awareness, and Passage Comprehension
(see Figure 31 and Appendix Table E1). Differences were also statistically significant for executive
function skills as measured by the Forward Digit Span task. Difterences in language and literacy
outcomes were in the small to moderate range (Effect Size = 0.14-0.41). The largest effect size was
associated with Sound Awareness, where children who attended Georgia’s Pre-K had moderately
higher scores than their peers who did not attend pre-k (Effect Size = 0.41).

FIGURE 31. Differences in Standard and Adjusted Mean Scores for Pre-K Group versus Comparison

Group in 4th Grade

" Backward Digit Span * 1 .0.07

- Forward Digit Span * | (.18
T » Behavior Problems  -1.14 m—
8 % Social Skills — | 05

< Calculations * . ()49

g Applied Problems I |
- Picture Vocabulary I 5
E > Sound Awareness I ) |
?g” E Word Attack | 36
g = Passage Comprehension * I O |5
- Letter-Word Identification | 34

*=Not administered in pre-k and kindergarten

LONGITUDINAL STUDY OF GEORGIA'S PRE-K PROGRAM = 2023




Children who attended Georgia’s Pre-K had significantly better scores than their peers who did
not attend any pre-k program on the following outcomes:

Literacy

* Reading comprehension and lexical knowledge (Passage Comprehension subtest)
Oral Language

* Rhyming and manipulating phonemes (Sound Awareness subtest)

* Identifying and naming pictures (Picture Vocabulary subtest)
Executive Function

 Attention efficiency and capacity (Forward Digit Span task)

The largest difterence between the comparison and pre-k groups was related to the Sound Aware-
ness subtest. This subtest assesses auditory processing skills that underlie decoding and spelling as
basic skills for acquiring literacy. In the sequence of skills necessary for literacy acquisition, these
skills are some of the least complex and are most likely to be targeted with young children in a
pre-k program.The difference between groups was small to moderate in size in 4th grade (Eftect
Size = 0.41).This is similar to the fall-to-spring gain in pre-k for the longitudinal study group
(Effect Size = 0.61). If these skills are not acquired early in literacy acquisition, they are unlikely
to be taught at a later point in time. Given the differences in the two samples on key demographic
characteristics and reasons for selecting into attending Georgia’s Pre-K, these results should be
cautiously interpreted as some of the results may be related to those differences and not exclusively
to differences in outcomes related to pre-k enrollment.
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® | STUDY IMPLICATIONS




eorgia has one of the few fully implemented state-funded universal pre-kindergarten

programs in the United States, available to all 4-year-olds in the state™. Georgia’s Pre-K

quality standards and program requirements are founded on knowledge about high-quality

practices that support young children’s growth across multiple domains of development. The

Georgia General Assembly funds Bright from the Start: Georgia Department of Early Care and
Learning (DECAL) to contribute to knowledge about pre-k best practices and continuous quality
improvement by investing and engaging in ongoing research related to its pre-k program. As a part
of these ongoing research efforts, DECAL has established a model state-university partnership with
the FPG Child Development Institute at the University of North Carolina at Chapel Hill.
DECAL and FPG have worked collaboratively on evaluation and research projects since 2007,
providing an example for other states for ongoing efforts to establish and improve programs for young
children.

Opverall, children who participated in Georgia’s Pre-K in this study were prepared for kindergarten,
with a key strength of the pre-k program found in building foundational literacy skills for later
reading. While students in the study were at or above the national average at the end of 4th grade
on most measures, the rate of growth in pre-k and kindergarten is not maintained in later grades
(except for larger growth in social skills and math in 4th grade). Results from this six-year
longitudinal study of children who attended Georgia’s Pre-K contribute knowledge about the
long-term outcomes for children enrolled in universal statewide pre-k programs. These results can
also be used for understanding program eftectiveness, continuous quality improvement,

and decision-making for future activities and funding. In addition to understanding growth in
academic and social skills during the pre-k year, this study provides a picture of what happens in
the years after students attend pre-k and provides a glimpse into the skills that children bring with
them when they enter pre-k that may inform the development of programming to support
children prior to pre-k entry as well.

Language skills, vocabulary knowledge, and semantics facilitate the development of other academic
i On average, children in this study started pre-k with language skills below the
national norm and maintained age-related growth in pre-k, but their skills decreased slightly rela-
tive to peers of the same age from kindergarten through 3rd grade, with a slight increase in 4th
grade. Additionally, children who started pre-k with lower vocabulary, semantic-related language
use, and/or an [EP continued to have lower language, math, and social skills scores through 4th
grade. A closer look into how individual children’s language skills can be supported in pre-k and
continued in an aligned manner afterward is warranted.

and social skills

Consistent with previous research, children whose home language was Spanish excelled in their
ability to apply phonological awareness and decoding skills to nonsense words relative to their
monolingual English speaking peers®. Growth in English early literacy and language skills was
slightly higher than their peers, and they ended up with higher scores when assessed in English
throughout the study. DLL reading comprehension skills in English also mirrored their peers. Math
skills assessed in English and teacher-rated social skills were also much higher than their peers.
Despite these strengths, DLL language and literacy skills in their home language declined relative
to same-age peers over time. Finally, DLL had higher scores on the Backward Digit Span,



but not Forward Digit Span executive function measures by 4th grade. Although DLL children
benefited from their knowledge of at least two languages, their growth in Spanish was not
supported in the same manner. Given the relative advantages of bilingualism on children’s skills in
this study, support for further home language acquisition could be considered.

While classroom quality is highest in pre-k, most classrooms were in the moderate (74-83%) to
high range (9-26%) of quality throughout the study and slightly higher with a change in measures
in 4th grade (69% of classrooms in the high quality range). Patterns of quality were fairly consis-
tent with these ranges for the Emotional Support and Classroom Organization Domains of the
observational measure, with Instructional Support scores in the expected lower end of the range,
as 1s consistent with other observational studies of pre-k and early elementary quality. As with
other longitudinal research on the eftects of classroom quality, associations with child outcomes
were small and nuanced and are likely only fully maximized with continuous exposure to high-
quality classrooms™. Enrollment in higher-quality classrooms was associated with better literacy,
math, and social skills outcomes, but slightly more behavior problems in pre-k. Enrollment in low
or moderate quality classrooms in 4th grade was associated with small benefits in math, and enroll-
ment in high quality classrooms was associated with more behavior problems. In this study we
examined the average effect of having been enrolled in high-quality classrooms across grades, so
it’s possible that the grade-specific patterns that we observed with this approach were influenced
by the number of years that children spent in high-quality classrooms. A further examination of the
association between dosage (number of years) of enrollment in high-quality classrooms and outcomes
1s a potential next step. Further, most of the classrooms observed in this study were not at the lowest
range of quality, where we would expect the biggest differences in children’s outcomes.

This study also allows us to examine the degree to which children’s growth was consistent

over time, highlighting the potential influence of curricular alignment across grades. The use of
learning standards may lead to emphasis on particular skills and benchmarks in specific grades, but
by looking at skill domains over time in this study we may also see where there may be a need

for more continuous support. For example, children’s phonological awareness skills, knowledge

of letter-sound correspondence and blending skills, and reading comprehension showed a rapid
rate of growth from entry into pre-k through the spring of kindergarten to levels well above the
national average. However, those literacy skills did not continue to increase at the same rate after
kindergarten, and by third grade average skill-levels among the same students were falling below
the national norm. Although foundational literacy skills are largely acquired by 1st grade, these
results suggest that children may benefit from continued support later in their elementary years
through increased curricular alignment. A similar pattern was observed for math skills, with the
exception being a steep increase in rate of growth for the calculations subtest in 4th grade when
student ability to perform mathematical computations increased to levels similar to those observed
in 1st grade, suggesting a possible curricular focus in this skill set that may not have been empha-
sized as much in the 2nd and 3rd grades. The development of social skills is another area where we
see most growth taking place during the pre-k year, when a specific focus on developing friend-
ships and the ability to engage successfully in a group environment are emphasized. Social skills
then stayed at similar levels from the end of pre-k through the fall of 3rd grade when children had



a steep increase in these skills through 4th grade relative to same-age peers. These results suggest
that some combination of classroom support and possible developmental change in 3rd grade
support the growth of social skills in a similar way to what children experienced in their pre-k year.
Additionally, the continued rate of growth from pre-k to kindergarten suggests potential curricular
alignment those years with increasing mismatch with the skill sets in 1st and 2nd grades.

In summary, this longitudinal study reflects a deep investment in ensuring that children fully
benefit from the alignment between pre-k through 4th grade. Children experienced moderate-
to-high-quality instruction from pre-k through 4th grade and had higher scores than would be
expected due to age on most outcomes, particularly related to literacy, although increased
curricular alignment after kindergarten may be beneficial. Language skills are foundational and
there was little growth on average over time. Children with low language skills at pre-k entry
also continued to have lower language, math, and social skills over time. Further investigation into
supports for language skill growth is warranted, with particular attention to supporting home
language acquisition in addition to acquisition of English language skills.
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Appendix A. Classroom and Child Characteristics

TABLE Al. Characteristics of Classrooms and Teachers (Pre-K—4th Grade)

Pre-K Kindergarten 15t Grade 2nd Grade 3rd Grade 4th Grade
n Mean/¥s n Mean/% n Mean/% n Mean/%s n Mean/%% n Mean/%s
Classroom Characteristics
Class size 189 21.1 772 201 694 20.7 728 21.0 581 215 648 23
Percentage of boys 189 50.1% 768 51.3% 695 51.0% 725 51.0% 581 51.4% 648 51.0%
% of children with home
language other than 199 11.2% 770 14.7% 687 12.0% 700 11.0% 580 14.5% 637 14.3%
English
Teacher Characteristics
Years teaching current 58 777 85 695 6.8 728 59 582 5.9 645 55
grade level
Years ieaching at current 154 5.1 774 8.3 693 85 729 8.5 582 18 646 74
Total years teaching 179 11.1 777 145 688 142 728 137 582 12.7 647 138
Female 186 98.4% 762 08.1% 688 99.1% TO8 97.1% 582 95.% 605 93.0%
Race/Ethnicity
White 128 67.4% 596 76.7% 492 69.6% 523 71.9% 427 73.4% 484 74.80%
Black 52 27.4% 143 18.4% 164 23.2% 168 23.1% 113 19.4% 134 20.70%
Hispanie/Latino 5 2.7% 13 1.7% 16 2.3% 16 2.2% 20 3.4% 13 2.00P%
Other 5 2.6% 25 3.2% 35 5.0% 20 2.8% 22 3.8% 16 2.50%
Georgia PSC
Certification 162 81.8% ) . . . - - . .
Highest Degree Earned
Associate’s Degree 4 2.2% 1 0.1% 2 0.3% 0 0.00% 1 0.2% ] 0.0%
Bachelor’s Degree 118 64.1% 203 37.8% 245 35.3% 275 37.7% 186 32.0% 207 31.9%
Master’s Degree 52 28.3% 338 43.5% 300 43.2% 446 61.2% 267 46.0% 279 43.0%
Education Specialist 9 4.9% 135 17.4% 138 19.9% 0 0.0%% 120 20.6% 157 24.2%
FPhD/EdD/PsyD 1 0.5% 10 1.2% 9 1.3% 8 1.1% 7 1.2% 6 0.9%
TABLE A2. Characteristics of Children in the 4th Grade Longitudinal Cohort Over Time
Pre-K Kindergarten 1st Grade 2nd Grade 3rd Grade 4th Grade
n Mean/% n Mean/% n  Mean/% n Mean/% n Mean/% n Mean/%
Child Characteristics
Child’s age on Sep 1 1169 (4.5) 1034 (5.5) 969  (6.5) 951 (7.5) 857 (8.5) 715 (9.5)
Female 601 (51%) 538 (52%) 491 (51%) 483 (51%) 434 (51%) 353 (49%)
Hispanic 170 (15%) 152 (15%) 150 (16%) 143 (15%) 132 (15%) 92 (13%)
Race/Ethnicity
White 616 (53%) 352 (53%) 514 (53%) 397 (42%) 366 (43%) 334 (47%)
Black/African American 448 (38%) 393 (38%) 369 (38%) 352 (37%) 307 (36%) 252 (35%)
Latino 132 (15%) 92 (13%)
Multi-racial/Other 105 (9%) 89 (7%) 86 (9%) 59 (6%) 52 (6%) 37 (5%)
Limited English language proficiency
(designated by DECAL) 116 (10%) 108 (10%) 101 (10%) 95 (10%) 86 (10%) 63 (9%)
Individualized Education Program (IEP) 34 (3%) 32 (3%) 30 (3%) 27 (3%) 22 (3%) 19 (3%)
Family Characteristics
Income
Category One? 636 (34%) 571 (55%) 522 (54%) 512 (54%) 454 (53%) 377 (53%)
Category Twob 533 (46%) 463 (45%) 447 (46%) 439 (46%) 403 (47%) 338 (47%)
:f;crz“; Federal Poverty Tevel 203 (163%) 787 (176%) 730 (186%) 794 (186%) 618 (199%) 551 (191%)
. (4.6) (4.6) (4.5) (4.6) (4.5) 45
Household Size 851 (2.14) 842 (2.12) 788 (2.12) 830 (2.12) 628 212) 564 (2.12)
Primary caregiver education
< High School 120 (10%) 95 (9%) 78 (8%) 78 (8%) 46 (3%) 16 (6%)
High School-GED 263 (23%) 184 (18%) 175 (18%) 163 (17%) 127 (15%) 124 (17%)
Some College 749 (64%) 584 (56%) 546 (57%) 587 (62%) 447 (52%) 391 (55%)

2 Income Category One: Participation in one or more programs that were income-dependent, including SNAP, TANF, 551, CAPS, Medicaid, and free or reduced-price meals.

® Income Category Two: Child was not eligible for income-dependent programs.
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Appendix B. Measures and Adjusted Mean Scores on Child Outcome

Measures
TABLE B1. Child Assessment and Classroom Observation Measure Overview

Measure Scoring
Language and Literacy Skills
Vocabulary
WJ-III¥ Picture Vocabulary (Subtest 14) / Bat-IIT" Vocabulario sobre Dibujos (Prueba Standard score
14) Mean=100, SD=15

Phonological Awareness
WIJ-III Sound Awareness (Subtest 21) / Bat-III Discernimiento de Sonidos (Prueba 21)

Letter-and Word Recognition
WI-III Letter-Word Identification (Subtest 1) / Bat-III Identificacion de Letras y
Palabras (Prueba 1)

Written Comprehension
WJ-III Passage Comprehension (Subtest 9) / Bat-III Comprension de Textos (Prueba
9)

Phonemic Awareness and Decoding
WJ-III Word Attack (Subtest 13) / Bat-IIT Analisis de Palabras (Prueba 13)

Standard score
Mean=100, SD=15

Standard score
Mean=100, SD=15

Standard score
Mean=100, SD=15

Standard score
Mean=100, SD=15

Math Skills
Written Calculation
WIJ-III Calculation (Subtest 5) / Bat-III Calculo (Prueba 5)

Math Problem-Solving
WI-III Applied Problems (Subtest 10) / Bat-III Problemas Aplicados (Prueba 10)

Standard score
Mean=100, SD=15
Standard score
Mean=100, SD=15

Executive Function

Working Memory Unstandardized score

Forward Digit Span and Backward Digit Span (English/Spanish)* Range=1-8
Behavior Skills

Social Skills Standard score
SSiSvi Social Skills subscale Mean=100, SD=15

Problem Behaviors Standard score
5SiS Problem Behaviors subscale Mean=100, SD=15

Classroom Quality

Teacher-Child Instructional Interactions

CLASS™ [ CLASS K-3*/CLASS Upper Elementary*
Emotional Support, Classroom Observation, Instructional Support Domains & Total

Total and Domain scores

range=1.0-7.0
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TABLE B2. Child Adjusted Mean Outcomes for Full Longitudinal Sample
(Pre-K-1st Grade)?®

=k Tinderzaren Tet Grace
Fall Spring Fall Sping Fall Spring

hzsur Mezn  (3E) Mezn  (3E) Mezn  (SE) Mz (SE) Mz (SE) Men  (SE}
Langmee &
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WI-II Picturs
Verzbulay" BE (70 0550 (69 614 (59 0457 (T® o304 (TQ @3 (T
W Somnd
Amarenssde mL (L3 0886 (L35 10281 (13§ 10658 (137) 0RI0 (135 0R23 (139
W Lettar
Wrd oo (11D 10310 (L1 10681 {111} 10860 (113 10285 (113 Wio4 (114
Tantiication -
WHI Ward
Aractes 11042 (L0 11154 (&7 11148 (8T 11052 (&7 RSO (2F IDEEE (09
W Pz
Compshmzion” - - - - - - - - o213 (105 o536 (104
Mzt
WD
Cabrulston - - - - - - - - W05 (120 10805 (115
WIIII Agpisd
Drotiamsr ®|H (89 10080 (&7 10184 (25 10205 (25 0159 (39 0063 (39
Exzautie
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g‘;’mw . . . . - - - - 416 (09 40 @07
Bactward T
vt Dt . . . i i - . 1N @05 13 (@9
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45 Sorizl
Feilts® M (130 0726 (12§ 088 (119 2225 (129 0892 (130 SE31 (13L
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; W73 (L3L 10113 {131 0072 (L2 10050 {131 10045 (13T WR60 (134

TABLE B2 (continued). Child Adjusted Mean Outcomes for Full Longitudinal Sample
(2nd—4th Grade)?

Znd Grads 3rd Grads 4fh Grade
Mz M= (B Mmn (3B M=n (3B M= () Mmn  (SE) Mmn  (3E)
Lenmege &
Lieracy
WHHII Pictuee
¥ oczbubr L8 B )] Qe (I QB (T E ) W (89 08 (10§
WHHII Soond
Aot W68 (140) 045 (143 WL (149 ®E (L9 o614 (163 0417 (200
W Letier-
Ward WS35 (L15) 10417 (11§ 208 (118 0037 (LI @4 (130 9 (149
Nt
WI-II Ward
Atz 10471 (1003 & (101 10085 (L) w8 (LD wEs (11D 10058 (L43)
W Pes=ge
Compretensin® 8443 (1.04) @04 (L6) ) o7l (L0 o438 (130 0086 (205
Azt
WHI
Calmbtion® 578 (11 10126 (1.18) a1 i ] 1807 (170 11035 (318
W Apgiied
Protisms® 036 (80 orE (o M8 (8D %15 (99 MM (105 0im (137
Exzcutive
Function
Forward Disit
Sgar 451 (M) 45 () 454 (09 48 (09 512 (1D 36 ()
Baciovzsd Digit
Spznt 245 () 18 (05 173 (05 14 (08 W00 (09 ENER )
Beteviar Sills
88413 Socizl
Sxills ore (130 |0 (134 03 (13§ MB (149 10708 (L5 11443 (213
3813 Problam
Benzvios® WS (135) 0144 (137 W4 (L3 W (149 1408 (15D 10333 (L5}

* Growth models were adjusted for child sex, [EP, ethnicity, race, English proficiency, poverty status, public
preschool site, class size, and classroom quality.

b Indicates standard score on norm-referenced measure with mean=100, SD=15.

¢ Goores reflect use of updated normative tables (2007).

4 Possible range=1-8.
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TABLE B3. Child Adjusted Mean Outcomes for DLL Sub-Sample in English

(Pre-K—1st Grade)?

Measure

Kindergarten

15t Grade

Spang

Fall

Fall

(50)

Mean

(50)

Mean

(5D)

Mean

(5D)

Meun

(5D

Mean

(5D}

Language &
Literacy
WI-ITT Ficture
Vocabulary®*

WIS Sound
Awareness"

WI-ITT Letter-
Word
Identification®*
WIS Word
Attack®
WIHIII Passage
Comprehension®
Math

WI-ITD
Calculation®*
WI-LIL Applied
Eroblems"
Executive
Function
Forward Digit
Span*
Backward Digit
Span®
Behavior Skills
5818 Social
Skills”
5515 Problem
Behaviors”

fi)

5196

9185

110.11

9161

92.54

9584

(243)

(3.48)

(3.59)

(342)

(2.64)

(321)

(221)

10127

11249

(2.40)

(339)

(3.56)

(3.24)

(2.57)

(3.10)

(213)

9731

106.72

11335

103.62

100.19

(2a1)

(3.42)

(3.57)

(3.24)

(2.59)

(3.14)

(213)

10234

109,68

113.02

105.29

(2.43)

(3.46)

(3.59)

(3.26)

(2.61)

(3.17)

(215)

90.53

105.70

11064

111.80

96,82

109.30

10519

1.54

10182

9312

(2.49)

(3.48)

(3.61)

(3.29)

(3.09)

(3.24)

(2.63)

(1.19)

(.15)

(3.17)

(2.18)

90.52

107.47

110,09

110.00

9543

108.70

103.91

.70

101.65

9315

(2.45)

(3.51)

(3.63)

(3.31)

(3.06)

(3.18)

(2.65)

21y

(15)

(3.19)

(2.20)

TABLE B3 (continued). Child Adjusted Mean Outcomes for
(2nd—4th Grade)?

DLL Sub-Sample in English

Measure

2nd Grade

Ard Grade

4th Grade

Fall

Spring

Fall

Spring

Fall

Spring

Mean

(5D}

Mean

(SD)

Mean

(5D)

Mean

(5D)

Mean

(SD)

Mean

(5D)

Language &
Literacy
WI-TI Picture
Wocabulary™*

WI-0 Sound
Awarenesd™*

WI-IT Letter=
Word
Tdentification™
VI Word
Attack™

WI-II Passage
Comprehension™”

Math

WI-Io
Caleulation®*

W1 Applied
Problems

Execulive

Function
Forward Digit
Span’
Backward Digit
Span'

Behavior skills
5818 Social
Skills

5515 Problem
Behaviors"

20.40

107.73

108.49

107.94

9343

105.01

102.02

186

101.51

9331

(247

(3.55)

(3.67)

(3.34)

(3.06)

(3.16)

(2.69)

(.21)

(.14)

(3.21)

(2.21)

90.47

106.55

106.35

10593

9144

100.76

100.12

302

101.92

93.69

(2.49)

(3.60)

@3.71)

3.38)

(3.09)

(3.19)

(2.73)

{21y

(15}

(3.25)

(2.22)

2103

104,01

10413

10427

2008

QEAT

S8R

449

ER L

10337

9432

(2.52)

(3.67)

(3.76)

(3.4)

(3.15)

(3.24)

(2.79)

(.22)

(15}

(3.31)

227

9240

100,18

10233

103.28

998

100.67

G863

462

334

106.38

9517

(2.60)

(3.86)

(3.85)

(3.56)

(3.25)

(3.36)

(2.92)

(22)

(.16)

(3.55)

(2.36)

9515

101.43

103.28

91,75

109.90

100.20

349

111.4%

96.25

(2.87)

(4.42)

(4.09)

3.89)

3.96)

(4.63)

3.31)

(.33)

17}

(4.28)

(2.55)

9876

BEO9

10192

10456

26,01

12887

104.11

504

365

11916

9757

{3.50)

(5.67)

(4.64)

(4.67)

(6.42)

(8.68)

{4.18)

(.64)

(-18)

(5.88)

(2.85)

* Growth models were adjusted for child sex, IEP, ethnicity, race, English proficiency, poverty status, public

preschool site, class size, and classroom quality.

PIndicates standard score on norm-referenced measure with mean=100, SD=15.
<Scores reflect use of updated normative tables (2007).
“Possible range-1-8.
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TABLE B4. Child Adjusted Mean Outcomes for DLL Sub-Sample in Spanish
(Pre-K-1st Grade)?

Pre-K Kindergarten 131 Grade

Fall Spring Fall Spring Fall Spring
Measure Mean  (SD) Mean  (SD) Mean  (SD) Mean  (SD) Mean  (SD) Mean  (SD)
Language &
Literacy
WI-III Pichwe
Voeabulary®* 7044 (4.76) 66.21  (4.71) 6269 (4.71) 59.89  (4.72) 5783 (473) 5651 (4.75)
WI-TTT Sound
Awareness™ T4.36 (4.11) 78.58  (3.99) 82.29  (3.99) 3533 (3.99) 87.55  (3.99) 88.78  (4.00)
WI-IIT Letter=
Word 8087 (4.08) 8576 (3.98) 8268  (3.98) 8053 (3.99) 7917 (4.02) 7849 (4.06)
Identification®
WJ-I1I Word
Attackbe 11038 (3.36) 10415 (3.14) 0898 (3.11) 9480 (3.11) 9149 (3.13) 8896 (3.16)
WI-III Passage
Comprehension®™ - - - . . - - - 79.64  (4.33) 79.21  (4.27)
Marh
WI-II
Caleulation®® - . - . - - - - 99,77 (5.00) 10100  (4.89)
WI-IT Applied
Problems*® 86.91 (3.80) 90.87  (3.75) 0190 (3.74) 9333 (3.74) 9151 (3.74) 0081 (3.74)

TABLE B4 (continued). Child Adjusted Mean Outcomes for DLL Sub-Sample in Spanish
(2nd—-4th Grade)?

Znd Grade 31d Grade T Grade

Fall Spring Fall Spring Fall Spring
Measure Mean  (SD) Mean  (SD) Mean  (SD) Mean  (SD) Mean  (SD) Memn  (SD)
Language & Literacy
WI-III Picture
Vocabulary®® 5594 (4.77) 5613 (4.80) 5700 (484) 5586 (4.96) 6140 (5.35) 64.76  (6.30)
WI-III Sound
Awareness>® 5886 (4.04) 5763 (4.08) 5193 (112 5060 (4.30) 7449 (4.91) 6643 (6.3)
WI-IIT Letter-
Word 7835 (4.12) 7866 (4.20) 7927 (429) 80.07  (4.48) 8094 (5.00) 175 (6.19)
Identification®*
WI-IT1 Word
Aftackbe 8713 (3:22) 5559 (3.28) 5515 (339) SIS1 (3.50) SL78 (3.94) 8196  (4.9%)
WI-IIT Passage
Comprehensionb® 7603 (423) 7191 (423) 68.68  (4.26) 68.16  (4.38) 7216 (5.50) 8250 (9.29)
Math
Wi
Colulation®®  99.57  (5.00) 911 (4.83) 9520  (488) 95.46  (5.04) 99.50  (6.54) 10893 (11.45)
WI-III Applied
Problems*® 58.56  (3.76) §6.12 (377 5381 (3.79) 5206 (3.86) SL14 (4.13) §142 (482

* Growth models were adjusted for child sex, IED, ethnicity, race, English proficiency, poverty status, public preschool site, class size, and classroom quality.
* Indicates standard score on norm-referenced measure with mean=100, SD=15.
< Scores reflect use of updated normative tables (2007).
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TABLE C1. Full Sample HLM Results with Moderation for Language Proficiency Level —
Language and Literacy Skills

Literacy and Language

vPlcture Sound Letter-Word Word Attack Passage
ocabulary Awareness (PK-4) (PK-4) Comprehension
(PK-4) (PK-4) (-4
Est (SE) Est (SE) Est (SE) Est (SE) Est (SE)
Ethnicity
Hispanic -2.48 (1.36) 0.45(2.49) -1.09(1.83) 4.00(2.73) 2.57(1.97)
Race
White -1.22 (D.60) -1.66 (1.12) 3.96 (0.88) 0.82 (0.96) 0.99 (0.83)
Black -0.45 (0.94) 2.70(1.72) 6.85(1.37) 512(1.43) 3.74(1.34)
Multi-Other -- -- -- -- --
Moderation by Time
English Proficiency
Level 1 5.19(0.84) -1.98 (1.57) 2.39(0.95) -3.97(1.72) 0.54(1.73)
Level 2 or 3 1.26 (0.51) -1.35(0.94) -0.21(0.57) -1.50(0.91) 218 (1.04)
Level 4 1.44(0.42) 0.97(0.79) 0.68 (0.48) 0.66 (0.72) -0.69 (0.87)
Level 5 -- - - - --
Moderation by Time*Time
English Proficiency
Level 1 -1.01 (0.22) 0.81(0.42) -0.51(0.25) 0.77(0.39) -0.29(0.86)
Level 2 or 3 -0.39 (0.14) 0.65(0.25) 0.25(0.15) 0.43 (0.21) 0.68 (0.52)
Level 4 -0.34(0.11) -0.01 (0.21) -0.02(0.13) -0.05(0.17) 0.38 (0.43)
Level 5 -- -- -- -- --
Moderation by Time*Time*Time
English Proficiency
Level 1 0.06 (0.02) -0.06 (0.03) 0.03 (0.02) -0.05(0.03) 0.02(0.11)
Level 2 or 3 0.03 (0.01) -0.05 (0.02) -0.02(0.01) -0.03 (0.01) -0.08 (0.07)
Level 4 0.02 (0.01) -0.01 (0.02) 0.00 (0.01) 0.00 (0.01) -0.06 (0.06)
Level 5 -- -- -- -- --

Note: Significance levels are *p< .05, **p< .01, **p< .001.

Note: Growth models were adjusted for child sex, IEP, ethnicity,

race, English proficiency, poverty status, public preschool site, class size, and classroom quality.
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TABLE C2. Full Sample HLM Results with Moderation for Language Proficiency Level —
Math, Executive Function, and Social Skills

Math Executive Function Social Skills
Applied Forward Backward Problem
Calculation Problems Digit Span Digit Span Social Skills Behaviors
(1-4) (PK-4) (1-4) (1-4) (PK-4) (PK-4)
Est (SE) Est (SE) Est (SE) Est (SE) Est (SE) Est (SE)
Ethnicity
Hispanic 3.02 (2.50) -0.07 (1.72)  0.04(0.16) -0.03(0.1) 3.49 (2.57) -2.51(2.25)
Race
White 2.31(1.04) -5.87(0.76) 0.20(0.07)  -0.01(0.04) -1.35(1.13) -0.29 (1.03)
Black 5.99 (1.68) 0.68(1.16)  0.06(0.11)  0.1(0.07) 0.56 (1.77)  -2.36(1.58)
Multi-Other
Moderation by
Time
English Proficiency
Level 1 3.18(2.91) 7.47(1.13) -0.25(0.19)  0.03(0.03) 7.01 (1.87) -0.98 (0.81)
Level 2 or 3 0.86 (1.75) 1.73(0.67) 0.26 (0.12) 0.02(0.02) 1.01 (1.15) -0.51 (0.5)
Level 4 -0.32(1.46)  1.30(0.57) 0.03(0.1)  0.01(0.02)  3.02(0.96)  -0.28 (0.41)
Level 5
Moderation by Time*Time
English Proficiency
Level 1 -1.12(1.46)  -1.30(0.30) 0.21 (0.1) -1.65 (0.51) 0.12 (0.09)
Level 2 or 3 0.35 (0.88) -0.29 (0.18) -0.13 (0.06) -0.24(0.31) 0.06 (0.05)
Level 4 0.39 (0.73) -0.22 (0.15) -0.01 (0.05) -0.85(0.26) 0.07 (0.04)
Level 5
Moderation by Time*Time*Time
English Proficiency
Level 1 0.09 (0.19) 0.07 (0.02) -0.03 (0.01) 0.10(0.04)
Level 2 or 3 -0.10 (0.12) 0.02 (0.01) 0.02 (0.01) 0.02 (0.02)
Level 4 -0.06 (0.10) 0.01 (0.01)  0.00(0.01) 0.06 (0.02)
Level 5

Note: Significance levels are *p< .05, **p< .01, **p< .001.
Note: Growth models were adjusted for child sex, IEP, ethnicity, race, English proficiency, poverty status, public preschool site,
class size, and classroom quality.
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TABLE C3. Full Sample HLM Results with Moderation for Race and Ethnicity —
Language and Literacy Skills

Literacy and Language

Picture Sound Passage
Vocabulary Awareness Let;;;{-j;) rd Wo(l;iKﬁt)ack Comprehfnsion
(PK-4) (PK-4) (1-4)
Est (SE) Est (SE) Est (SE) Est (SE) Est (SE)

Ethnicity

Hispanic -2.48 (1.36) 0.45(2.49) -1.09 (1.83) 4.00 (2.73) 2.57(1.97)
Race

White -1.22 (0.60) -1.66 (1.12) 3.96 (0.88) 0.82 (0.96) 0.99 (0.83)

Black -0.45 (0.94) 2.70 (1.72) 6.85 (1.37) 5.12(1.43) 3.74(1.34)

Multi-Other - -- -- -- --
Moderation by Time
Ethnicity

Hispanic -0.80 (0.93) 0.26 (1.71) 1.32 (1.05) -1.13 (1.85) -2.88(1.96)
Race

White 0.08 (0.38) -0.53(0.71) -0.64 (0.44) -0.10 (0.62) -2.24(0.79)

Black -0.63 (0.62) 1.17 (1.15) -0.58 (0.7) -1.91 (0.94) -2.32(1.3D)

Multi-Other - -- - - --
Moderation by Time*Time
Ethnicity

Hispanic 0.23(0.25) -0.19 (0.45) -0.26 (0.28) 0.21 (0.42) 0.63 (0.96)
Race

White -0.09 (0.10) 0.10(0.19) -0.02(0.11) -0.20 (0.15) 0.46 (0.39)

Black 0.16 (0.17) -0.51(0.31) -0.13 (0.19) 0.25(0.23) 0.75 (0.65)

Multi-Other -- - -- - --
Moderation by Time*Time*Time

Ethnicity
Hispanic -0.02 (0.02) 0.02 (0.03) 0.02 (0.02) -0.01 (0.03) -0.02 (0.13)
Race
White 0.00 (0.01) -0.01 (0.01) 0.00 (0.01) 0.02 (0.01) -0.04 (0.05)
Black -0.01 (0.01) 0.04 (0.02) 0.02 (0.01) -0.01 (0.02) -0.08 (0.09)

Multi-Other -- -- -- - -

Note: Significance levels are *p< 05, **p< 01, **p< 001
Note: Growth models were adjusted for child sex, IEP, ethnicity, race, English proficiency, poverty status, public preschool site,
class size, and classroom quality.
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TABLE C4. Full Sample HLM Results with Moderation for Race and Ethnicity —
Math, Executive Function, and Social Skills

Math Executive Function Social Skills
. Applied Forward Backward . . Problem
Cal(c;l_lzimn Prgl?lems Digit Span  Digit Span Soc(:;f]l(_sf)ﬂls Behaviors
(PK-4) (1-4) (1-4) (PK-4)
Est (SE) Est (SE) Est (SE) Est (SE) Est (SE) Est (SE)
Ethnicity
Hispanic 3.02(2.50)  -0.07(1.72) 0.04(0.16) -0.03(0.1)  3.49(2.57) -2.51(225)
Race
White 231(1.04)  -587(0.76) 0.20(0.07) -0.01(0.04) -1.35(1.13) -0.29 (1.03)
Black 5.99 (1.68) 0.68 (1.16)  0.06(0.11) 0.10(0.07) 0.56 (1.77) -2.36 (1.58)
Multi-Other - -- -- -- --
Moderation by Time
Ethnicity
Hispanic -0.90(3.3) 0.20(1.23) -0.36(0.22) 0.03(0.04) -0.94 (2.04) -0.68 (0.90)
Race
White -1.91 (1.34) 1.71(0.51)  0.07 (0.09) -0.01(0.02) -0.16(0.88) 0.22 (0.38)
Black -1.08(2.22) 0.23(0.82) 030(0.15) 0.00(0.03) 0.81 (1.45) 0.38 (0.63)
Multi-Other -- -- -- -- -- -
Moderation by Time*Time
Hispanic -0.26 (1.63)  -0.15(0.33) 020(0.11) 0.06 (0.55) 0.01 (0.10)
Race
White 0.59 (0.67)  -0.35(0.14) -0.05(0.04) -0.11 (0.24) 0.02 (0.04)
Black 0.62(1.11) 0.09(0.22) -0.15(0.07) -0.36 (0.39) -0.05 (0.07)
Mulii-Other -- -- -- -- -- -
Moderation by Time*Time*Time
Ethnicity
Hispanic 0.10(0.21) 0.02 (0.02)  -0.03 (0.01) 0.01 (0.04)
Race
White -0.07 (0.09)  0.02(0.01)  0.01(0.01) 0.01 (0.02)
Black -0.09 (0.15)  -0.01(0.02)  0.02(0.01) 0.03 (0.03)
Multi-Other -- -- -- -- -- --
Note: Significance levels are *p< .03, *p< .01, **p< 001
Note: Growth models were adjusted for child sex, IEP, ethnicity, race, English proficiency, poverty status, public preschool site,
class size, and classroom quality.
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Pre-K Kindergarten 1st Grade 2nd Grade 3rd Grade 4th Grade
Gains Gains Gains Gains Gains Gains

Spanish Cutcomes Est  (SE) Est (SE) Est (SE) Est (SE) Est (SE) Est (SE)

Language & Literacy
Bat-III Picture Vocabulary 441 (046) 271 (0.27) L0 (0.26)  0.70 (0.45) 20 (0.78) 4385 (10.80)

Bat-III Sound Awareness 6227 (062) 369 (035 116" (031) 136 (056 412 (093) 6075 (1342)

Bat-III Letter-Word

Identification 3207 50) 203 (030) 08 (027 036 (045 075 (8% 5001 (12.10)
Bat-Il Ward Attack SO0 (056 427 (032) 2647 (022) 101 (041) D28 (068) 6730 (13.00)
Bat-IIT Passage Comprehension 23 (9% 27 (090 05 (L0 1107 (1132)
Math

BatIll Caleulation i i i Too000 (130) 18 (128) 030 (134) 2183 (1419)
Bat-Ill Applied Problems 331 (039) 108 (020) LIS (018) 338 (035) 1R (057) 6948 (8.45)
Executive Function

Forward Digit Span 7 7 7 o 005 003 (005 02 (0.07) 7 7
Backward Digit Span ] ] ] o 005 012 (005 01 (002 ] ]

Note: Significance levels are *p< .05, *p<.01, **p< 001
Note: Growth models were adjusted for child sex, IEP, ethnicity, race, English proficiency, poverty status, public preschool site, class size, and classroom quality.



Appendix D. Classroom Quality Analyses
TABLE D1. Mean Classroom Assessment Scoring System (CLASS) Scores by Year
(Pre-K—1st Grade)

CLASS Pre-K (n=199) Kindergarten (n=296) 1st Grade (n=296)
Domain/ Dimension Mean (SD) Range* Mean (SD) Range® Mean (SD) Rang
CLASS Total Score 46 (0.6) 3.0-65 43 (07) 2259 42 (07) 176
Emotional Support 57 (0.7) 3.6-69 52 (0.8) 17-6.9 51 (0.7) 276
Positive climate 59 (0.9) 3.0-70 53 (11) 1870 51 (L0) 187
Negative climate® 12 (04) 1034 14 (0.7) 1058 1.3 (05 1.04
Teacher sensitivity 55 (L0) 22-70 51 (11) 1370 49 (1L1) 147
Regard for student perspectives 47 (1.0) 1668 37 (1.0) 1564 38 (09) 106
Classroom Organization 55 (0.8) 3.1-69 53 (0.8) 2769 51 (0.8) 136
Behavior management 58 (1.0) 2870 56 (1.0) 1.6-7.0 54 (.0) 127
Productivity 59 (0.7) 3470 56 (09) 2.6-7.0 53 (09) 147
Instructional learning formats 47 (09) 2068 48 (1.0) 2070 45 (09) 126
Instructional Support 26 (0.7) 1.1-59 25 (0.8) 1049 24 (0.7) 105
Concept development 25 (0.8) 1.0-56 24 (08) 1046 22 (07) 105
Quality of feedback 26 (09) 1.0-60 26 (1.0) 1.0-58 25 (09) 1.05

TABLE D1 (continued). Mean Classroom Assessment Scoring System (CLASS)
Scores by Year (2nd—4th Grade)

CLASS 2nd Grade (n=280) 3rd Grade (n=250) 4th Grade (n=228)
Domain/ Dimension Mean (SD) Range* Mean (5D) Range* Mean (SD) Range*
CLASS Total Score 42 (0.7) 2559 44 (07) 2358 47 (0.6) 2.1-6.1
Emotional Support 53 (08) 2969 54 (06) 3169 45 (0.8) 1.7-62
Positive climate 54 (10) 2470 56 (10 2270 52 (1.0) 2.0-7.0
Negative climate® 13 (05) 1.034 1.1 03) 1028 12 (0.5) 1.0-46
Teacher sensitivity 52 (L) 2070 55 (09 2070 55 (1.0) 2.0-7.0
Regard for student perspectives 39 (09 1068 38 (08) 1468 28 (09) 1.0-5.2
Classroom Organization 52 (09) 2968 55 (08) 24.69 63 (0.6) 3.1-70
Behavior management 55 (L1) 2270 50 (09 2870 61 (09) 20-7.0
Productivity 55 (09) 3070 59 (08 3070 6.0 (0.8) 34-70
Instructional learning formats 45 (10 1268 47 (10) 1470 49 (0.8) 2.0-68
Instructional Support 22 (07) 1046 23 (07 1045 32 (08) 1251
Concept development 21 (07) 1.044 22 07) 1054 NA - -
Quality of feedback 23 (08 1052 24 (08 1050 29 (09 1056

* Total and Domain scores could range from 1.0-7.0; Dimension scores could range from 1-7.
b Scoring is reversed for the Negative climate dimension before it is included in the calculation of the Emotional Support
domain score.
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TABLE D2. Frequencies of Classroom Assessment Scoring System (CLASS)

Scores by Category
CLASS Domains
CLASS Total Score Emotional Support (]ass-mf:n Instructional
Organization Support
Classroom Quality Results: High (score = 6.0-7.0)
PreK 26% §8% 8% 1%
Kindergarten 17% 67% 2% 0%
1stGrade 9% 61% 0% 1%
2nd Grade 13% 2% 64% 0%
3rd Grade 14% 9% 76% 0%
4th Grade 29% 30% 9% 1%
Classroom Quality Results: Mid seore = 3.0-5.9)
PreK T4% 12% 22% 25%
Kindergarten T9% 32% 27% 28%
1stGrade §7% 38% 38% 15%
2nd Grade 80% 28% 36% 14%
3rd Grade 83% 1% 23% 16%
4th Grade 69% 66% 1% 61%
Classroom Quality Results: Low (score = 1.0-2.9)
PreK 1% 0% 0% 4%
Kindergarten 4% 1% 1% 2%
1stGrade 4% 1% 2% 54%
Ind Grade 6% 0% 0% 8%
3rd Grade 2% 0% 0% 84%
4th Grade 1% 4% 0% 38%

TABLE D3. Full Sample HLM Results with Moderation for Classroom Quality —
Language and Literacy Skills

Literacy and Language

Picture sound Letter-Word  Word Attack Passage
Vocabulary Awareness (PK-4) PK-4) Comprehension
(PK-1) (PK-1) ( (1-4)
Est (S.E.) Est (S.E.) Est (S.E.) Est (S.E.) Est (S.E)
Classroom Quality
* *

K-4 CLASS High 0.09 (0.44) 1.03 (0.85) 1.74 (0.54) 3.36 (0.78) 1.41 (0.82)
High CLASS*ime -0.27 (0.43) -0.97 (0.81) -1.91 (0.5) -2.70 (0.7) -1.66 (1.11)
High CLASS"time*time 0.12(0.12) 0.25 (0.23) 0.50 (0.14) 0.61 (0.18) 0.78 (0.54)
High CLASS"time*time*time -0.01 (0.01) 0,02 (0.02) 0.04 (0.01) -0.04 (0.01) -0.10 (0.07)

Note: * = a test of all levels of the variable.

size, and classroom quality.

Note: Growth models were adjusted for child sex, 1EP, ethnicity, race, English proficiency, poverty status, public preschool site, class

TABLE D4. Full Sample HLM Results with Moderation for Classroom Quality—
Math, Executive Function, and Social Skills

Math Executive Function Social Skills
. Applied Forward — Bacloward . . Problem
C“l‘fj‘;‘m Problems  Digit Span  DigitSpan S“&“‘g‘)’m Behaviors
(PK-9) (-9 (-4 (FE-4)
Est(S.E) Est(3.E) Est(SE) Est(SE) Est(3E) Est@E)
Classroom Quality
®
K-4 CLASS High 2300121 0740059 -0.07(0.08) 0.06(0.06) 0.11(09% 2.18(0.8%)
High CLASS *time -357(1.86)  -0.9000.58) 006(0.12) 0.0000.02) 0.500099) -1.41(045)
High CLASS *time*time 136 (092) 0260016 -0.02(0.06) - -0.12(028) 017 (0.05)
High CLASS *ime*time*time  -0.19(0.12) -0.02(0.01) 0.00(0.01) - 0.01(0.02) -

Motz: # = a test of all levels of the varizhle

site_ class size, and elassmom quality.

Note: Growth models were adjusted for child sex. IEP, sthmicity, race, Enslish proficiency, poverty statns, public preschool
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TABLE E1l. Effect Estimates for Grade 3 and Grade 4 Child Outcomes Comparing Children
Enrolled in GAPK With Children Who Had No Pre-K Prior to Kindergarten Entry

Mean
Intercent Difference (SE) 95% Confidence
“PY " Between GAPK Limits
& Comparison

W] Picture Vocabulary 9553 *%) 65 (0.51) (1.65, 3.66)

W] Sound Awareness 103.55 6,21 (0.93) (4.39, 8.04)

Language/Literacy ~ W] Letter Word 104.26 1.34 (0.64) (0.08, 2.59)

W] Word Attack 102.72 1.36 (0.63) (0.12, 2.59)

W] Passage Comprehension 95.65 #4215 (0.59) (0.99, 3.3)

Math W] Calculations 101.53 0.49 (0.72) (-0.92,1.91)

W] Applied Problems 99.047 1.64 (0.72) (0.23, 3.06)

, o FDS 456 *0.18 (0.05) (0.08, 0.28)
Executive Function

BDS 2.74 0.07 (0.05) (-0.02, 0.16)

Behavior Skills SSiS Social Skills 104.65 1.25(1.01) (-0.73, 3.24)

55iS Problematic Behaviors 99.091 -1.14 (0.92) (-2.95, 0.66)

Note: Significance levels are "p< .05, **p< .01, ***p= .001.
Note: Growth maodels were adjusted for child sex, IEP, ethnicity, race, English proficiency, poverty status, public preschool site,
class size, and classroom quality.
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